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Abstract

This thesis analyses the concept and practice of philosophy within the
Spanish academia during the first half of the XX century, in relation to
different political and institutional regimes. In particular, the research
focuses on the academic career of the most prominent intellectual of
that time, José Ortega y Gasset (1883-1955), who dominated the Spanish
philosophical scene for almost fifty years. Through the analysis and
study of his intellectual biography and of his theory of education, this
research sheds light on the instrumental political and social function
that the academic teaching of humanities did play in the case of the
Spanish contemporary history. The thesis investigates the mutual
relations between the philosophy of Ortega and the one purported by
the Spanish academia, thought as a social and political institution,
considering the period comprised since his first appointment as a
professor at the University of Madrid, in 1910, until his death in 1955.
In particular, contrary to the majority of the studies on the author, the
thesis pays particular attention to the second part of his life marked,
since 1936, by a long exile, a brief return in Spain after the end of World
War Il, and the creation, in 1948, of the Institute of Humanities, an
experimental educative project he developed during Franco’s regime.

The kernel of this investigation is constituted by an often dismissed
feature of Ortega’s philosophy: i.e. the centrality of the theory and
practice of education during the whole course of his life. Significantly,
he always developed his theorisations within a particular context: the
Spanish academia and, in particular, the University of Madrid. This
institution constantly underwent relevant changes during the first half
of the XX century due to paradigmatic mutations in the political
regimes leading the country. In particular, the period analysed in this
thesis includes the study of four different historical paradigms: the
period which followed the end of the Restoration, the one ruled by the
Il Republic, the beginning of Franco’s regime and, finally, its changes in
relation to the post-war international context. This variability affected
the way in which Ortega conceived the function of philosophers and
intellectuals in society. His philosophy, which can be defined as a
constant intellectual protrepsis, changed in relation to the political and
academic circumstances under which he lived. In fact, he conceived the

XXI



role of the intellectual as strictly intertwined with a social and political
mission, that went beyond the limited boarders of the academia, even if
it always arose from this institution.

Based on a study of Ortega’s teachings in their historical context,
conducted through a careful reconstruction of the academic debates
that characterised the Spanish University — rendered possible by the
analysis of a wide range of primary sources, both from personal and
public archives, as well as of newspapers, cultural reviews, books and
school texts — this research contributes to shed light on the functioning
of the academic debate and its role within society, in particular in
relation to the creation and diffusion of humanistic disciplines. The
research offers an analysis of a very compelling case study that permits
to comprehend how academic debates evolve under different political
regimes, and the extent to which philosophy is always forged and, at
the same time, contribute to modify the institution within which it
develops. In conclusion, the work offers an innovative reading of the
philosophy and intellectual activity of Ortega y Gasset, contributing to
clarify one of the most controversial periods of his life which, until
now, had not been analysed in-depth.
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INTRODUCTION

1. Topic and research questions

José Ortega y Gasset (1883-1955) is considered as one of the most
prominent intellectuals in the Spanish speaking context. For almost a
century he oriented the Spanish academic debate determining its
scientific and political agenda, its philosophical and literary tastes, both
during and after his life. In spite of being unanimously shared this
affirmation has not been translated so far in a comprehensive study of
his works that — starting from an analysis of his philosophy and in
particular of his theory of education — would define the form that his
academic teaching acquired in relation both to his theoretical insights
and to the political and social circumstances under which he lived. Put
it differently, despite the increasing number of works that during the
last two decades have demonstrated the pivotal role played by his
theory of education in relation to his overall philosophical account, the
question of the mutual relationships between his theorisations and the
surrounding university context has been naively studied so far.

Indeed, on every single aspect of human knowledge — Ortega wrote
—so much has been written that the entire life of a man would not be
sufficient to read all about it, let alone the possibility of acquiring a
decent grasp and forming an autonomous idea on it. Ironically enough,
this is not the case as far as his pedagogical thought, and above all his
concrete professorship, are concerned. There are in particular two
reasons that contribute to render this topic an intriguing case study
which has to be scrupulously analysed not only since it is insufficiently
considered by Ortega’s scholars, but also insofar as it can produce a
better knowledge of the processes of cultural production on a general
point of view. Both of them reveal, through Ortega’s case, the existence
of a fascinating dynamics that affects all intellectual experiences but



whose importance, at least within the branch of philosophical studies,
is usually underestimated.

The first is related to the mutual influence between the philosophy
purported by an author and the factual circumstances, the social and
political milieu within which he develops his theoretical activity. This
first consideration not only means that philosophical ideas cannot be
thought as abstract entities which spring up as staggering intuitions
independently from the concrete circumstances under which they
develop. Indeed, it also implies a further consequence, i.e. the
impossibility of conceiving the academic activity as a neutral and
objective practice which is carried out in a sort of “Hyperuranion”,
with neither an interest in influencing the concrete policies and politics
of a society nor a tendency to be oriented by a more or less explicit
hegemonic culture which often imposed itself on the very academic
discourse. At the same time, this implies that the philosophical activity
can never be conceived as an activity carried on by a single individual,
but rather always by a group which can be identified and studied
through the analysis of its linguistic utterances: i.e. through the creation
and establishment over time of different communities of discourse.

The second aspect that Ortega’s case contribute to elucidate directly
springs from this consideration, and can be encapsulated in a short
sentence: all academics possess a social status and exercise a political
power. It is not a matter of being a leading or a third-rate intellectual,
this is indeed a condition which can belong both to professional as well
as to amateur thinkers. The question is subtler and is related to the fact
that the academic practice always has a twofold nature: on the one
hand it is a vocational and open-minded activity, on the other it
consists in a social obligation and in the consequent transmission of an
imposed set of knowledge from a generation to another.

In the case of the teaching of humanities, which directly deals with
social and political problems, this is blatantly evident. The history of
Spanish Academia during the XX century represents a fascinating
instance of this tendency of politicising education and, in particular, the
University. For this reason, and given the fact that José Ortega y Gasset
is a philosopher whose life underwent radical changes both in relation
to the social status he possessed and the political power he exercised,
his case constitutes a perfect archetype for studying this complex
dynamics.



With the term “politicisation” this thesis does not refer merely to
the everyday political struggle concerning single and limited decisions,
inside and outside the academia. On the contrary, the term refers to the
political and ideological debates that constitute the background
orienting and guiding the concrete policies that take place inside and
outside the University. In the Spanish case the University represented
the pillar of a society that remained substantially conditioned by a
vertical mode of knowledge construction and transmission. Thus, by
understating the role played by University within this production of
hegemonic power it will be possible to comprehend a large and
important part of the Spanish cultural and political history which so far
still remains largely unexplored.

The basic conviction enlivening this thesis is that only by
considering Ortega’s professorship as both a vocation and a deliberate
choice it would be possible to comprehend to what extent his
intellectual activity represented a constitutive trait both of his personal
existence and of that of his nation. He had been a teacher and a leading
intellectual for more than forty years, since he established himself as a
professor of Metaphysics at the Universidad Central of Madrid in 1910
until his death in 1955. During this very long period his philosophy
changed in relation to the constitutive discontinuity characterising the
Spanish political circumstances and — both as a consequence and as an
effect — the university scenario. In other words, during this period the
shifting sands of culture determined very radical changes both at the
institutional, political and social level. All these mutations influenced
and were concurrently influenced by Ortega, determining slight and
big shifts both in the matter and form of his teaching and intellectual
practices. The very term “intellectual” acquired different meanings
over time. In this changing context, explaining the persistence of
Ortega’s legacy in the Spanish academia evidently constitutes an
intriguing research question, an open problem which has not been
sufficiently considered by his scholars.

2. Scope and aims

The thesis offers an innovative contribution to the study of the
works and teachings of Ortega y Gasset in respect to two basic aspects:
a chronological and a methodological one. In relation to the first, in



contrast to the majority of the studies conducted on the author, the
thesis does focus in particular on the last years of Ortega’s life: from the
the beginning of the civil war — followed by his return to Spain after the
exile in Europe and South America — until his death. The common
dismissal of this period of Ortega’s life is due both to the immediate
rejection of his political neutrality by his disciples and by some
opposed biased trends within the Spanish historiography concerning
the period of Franco’s regime. At the same time, it will be impossible to
comprehend the evolution of his thought without taking into
consideration its origins. For this reason, the thesis does also
substantially deal with the initial period of his intellectual activity.

This innovative chronological perspective aims to attract the
attention of a far more general public than the one represented by the
scholars of Ortega for at least two important reasons. Firstly, because
the study of the ways in which Ortega’s educative theory and practice
was elaborated and developed during Franco’s regime can contribute
to enrich the overall comprehension of the troublesome relations
among political institutions and intellectuals during a very
controversial period for the history of Spain. A period responsible for
the evolution — or rather the regression — of the philosophical practice
in the country for a very long period of time. Secondly, because
Ortega’s pedagogical concerns and the ways in which they were
developed, specifically during the dictatorship, gave birth to a
comprehensive theory of education which interestingly overlapped,
and at the same time countered, most of the concurrent debates about
the role played by Humanities in enhancing the effective involvement
of citizens in social democratic practices.

Thus, the research aims at analyzing and studying in its historical
context the pedagogical and political projects developed by the Spanish
philosopher in Madrid during the whole course of his life and, in
particular, during the most troublesome period of his intellectual
experience. To this second aspect they will be devoted three of the four
main sections which compose the entire thesis, spanning from the
beginning of his exile until the realisation of the project he developed in
Madrid between 1948 and 1950, i.e. the Institute of Humanities. By
considering the theories and practices of education put forward by the
philosopher during this period the research intends to comprehend if
and to what extent his theorizations have contributed to build and
orientate the concrete Spanish political debate for almost fifty years.



Therefore, by taking into account both the cultural projects realized by
Ortega and the several books he published on the role of intellectuals in
society, it could be possible to question the way in which political
theories and intellectual experiences develop and change in relation to
social and political transformations.

These general scope and aims of the present research are also
complemented by a more specific outlook in relation, in particular, to
the second period of Ortega’s life. In fact, thanks to a study in context
of Ortega’s teaching activity and via an analysis of his political
theorisations during this epoch, the research intends to shed light on
four significant aspects usually dismissed by his scholars. The first is a
clarification of the extent to which Ortega’s last educational projects
could or could not be considered as in constant confrontation with the
academic and therefore political questions which marked the first
phase of Franco’s dictatorship, from 1939 to 1951 (about, for instance,
legitimacy, sociability, European integration, etc.).

Connected to this first aspect is the second innovative aim of the
research in relation to the last period of Ortega’s activity. In fact,
through the analysis of the books he published during these years and
in which he reflected on the role of education and the function of
intellectual in politics, it will be possible to put into question the
historical myth according to which the period among 1936 and 1948
would have constituted a period of silence and political isolation for the
Spanish philosopher. In fact, after having reached a relevant influent
position within the Spanish political scenario during the Second
Republic (1931-1936), not only as a philosopher but also as a deputy in
the parliament, Ortega y Gasset abandoned his country,. The first years
of Franco’s dictatorship were marked in particular by a vivid interest
within the new political and intellectual elites for replacing the old
liberal culture with new values and ideologies. This process called for a
direct involvement in political issues of all the higher educational
institutions and, consequently, of the university. In such a context, the
academia became the key element for constructing a new ideology
among restricted intellectual minorities — contributing to shape the
political discourse of the regime — and for propagating these emerging
values among the rest of the population. Due both to the significant
prestige reached by Ortega during his long career and to the systematic
theory of education and cultural transmission he had developed during
his intellectual activity, he constituted a reference point within this new



political scenario. The research would thus contribute to comprehend
to what extent his influence was ostracized, instrumentally utilised or
authentically appreciated by the regime and, concurrently, by some
niche minorities within it by those political groups which are usually
deemed to have represented the little shelters where the liberal Spanish
culture latently survived.

In relation to this it is possible to identify a third aspect of
innovativeness as far as the investigation on the last Ortega is
concerned. In fact, this research aims at shedding light on the
intriguing question of the critical presence and influence of Ortega y
Gasset during the first years of the Francoist regime via a twofold
investigation: a) the study of the cultural discourse built by minority
sectors of the Falangist movement which identified in the philosopher a
reference point for their purposes and aims; and b) the analysis of the
activities brought about by Ortega in Spain and abroad during this
period. On this aspect, a special attention will be devoted to the very
scarcely studied case of the Institute of Humanities, a cultural project he
built up in Madrid with the help of some of his disciples between 1948
and 1950. This investigation will also permit to take into account the
following ramifications of his ambitious educational project outside the
Spanish borders. In this way it will be possible to understand if and to
what extent the Institute constituted an attempt of introducing an
experiment of liberty and freedom of expression within an
intellectually closed and censorious dictatorship.

Lastly, this research does also have a fourth and more ambitious
purpose which permits to pose a substantive research question which
goes beyond the limits of the Spanish case. Indeed, through the case of
the pedagogical commitment of Ortega y Gasset, a philosopher who
was unceasingly and actively engaged in intellectual and political
projects throughout substantially different political regimes, this
research aims at understanding and questioning the role of higher
education and cultural institutions in the construction, maintenance or
critigue of political leadership and social consensus. In fact, these
cultural institutions possess a strong pedagogical character and
substantially contribute to the edification of those political theories
which give form to the political sphere and shape the general public
debate. Consequently, this research intends to put into question the
relations among the development of political theory and philosophical
discourses with the historical and political contexts in which and for



which they were conceived and propagated. This aspect of the thesis is
directly linked with the extremely vivid debate that in the last decade
has characterised the Spanish self-perception of the social role of
historians and intellectuals. In fact, as the debate between Santos Julia
and Sebaastian Faber has revealed [Santos Julia, 2009; Faber, 2007, 2012,
2014] the responsibility and irresponsibility of the intellectual in
relation to the social and political circumstances under which he lived
constitutes an unsolved question in relation to the construction of the
Spanish historical memory and in relation to the role we are commonly
used to attribute to the intellectuals and the academicians as active
players within the political context [Cox, 2015].

3. Methodology

This research pertains to the domain of intellectual history. It
constitutes a study in context of the intellectual debates which
developed among cultural élites in relation to the thought of Ortega y
Gasset. Rather than an intellectual biography the research constitutes
an attempt to develop a meta-analysis of Ortega’s thought and
pedagogical activity. It aims at doings so by studying a single aspect of
his vast philosophical theory and practice that exhibits the most
evident connection within the political sphere: the socialization and
politicization of people through education. An aim which culminated
in the significant case of the Institute of Humanities.

Therefore, from a methodological point of view, the research joins
two qualitative methodologies: a) an archival research and study of
historical sources, in order to reconstruct the political context
surrounding this question b) a philosophical critique of Ortega y
Gasset’s theory of education both in relation to this historical context
and concerning its relevance as a general political theory.

In fact, by analysing the intellectual activity of Ortega y Gasset not
only from a theoretical point of view but also from the point of view of
intellectual history and sociology of philosophy" it would be possible to

! This term has been coined by Collins [1998] in his compelling book on the
sociological evolution of philosophy. In particular, he used this expression for
indicating the construction, within the philosophical practice, of social groups
struggling for the cultural hegemony. He coined the term to indicate the way in
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comprehend to what extent his theoretical perspective cannot be
separated from the concrete context in which it developed.
Interestingly enough, some of the guiding principles of the method
adopted in this research are obtained by following some suggestions
regarding the technique of the historic practice provided by the very
Ortega and which have proven to be extremely akin to what has been
later labelled with the term “intellectual history”’. One of the
fundamental convictions that informs this discipline is that all
philosophical and political ideas do possess a concrete life in relation to
the social world in which they developed, an intellectual life in mutual
relation with the social, intellectual and political circumstance [Rorty,
Schneewind, Skinner, 1984]. Put it different, the intellectual history
could be defined as the historical study of the past thoughts [Skinner
2001]. This means that to comprehend the philosophy of a given author
it has always to be taken into account the context in which he
developed it, insofar as all philosophical ideas are the expression of a
system of thought and living which informs a given historical epoch.
Whereas we are accustomed to attribute the ontological status of “a
different historical epoch” to very far periods of time in relation to our

which the intellectual discourse, and in particular the philosophical one,
develops according to determined social patterns. The inescapable
“situatedness” of all philosophical practices that Collins has contributed to
disclose, and its relation to the evolution of philosophy through generational
processes of transmission, constitute the main problem faced by this thesis in
reference to the Spanish academia during the XX century. At the same time,
starting from this general framework, this thesis dissociates from Collins’ book
insofar as it aims to put the situatedness of Ortega’s philosophy in relation to
the evolution of his thought and in that of the intellectual context in which it
was received.

? The field of intellectual history, which developed at least since 1960s and,
later, with the so-called linguistic turn, includes a very vast number of scholars
who have developed their theories in different directions and in relation to
different branch of humanities: in relation to the history of ideas, cultural
history, history of concept, discourse theory, social history, political theory,
sociology.... In spite of the great variety of approaches, often antithetical
among one another, it still seems possible to find a lowest common
denominator of all these different theories, in particular in the study in their
peculiar contexts of intellectual theories and ideas. Ideas which are thought as
fundamental elements contributing to give an explanatory sense the social and
political practices of a given epoch and society, being at the same time
influenced by them [Whatmore, 2015; Collini, 2016].



present, it is possible to argue that all historical interpretations need to
start by considering the object of their investigations as a constitutive
alter in relation to the present. This is what this thesis intends to do in
the case of Ortega y Gasset, studying how his theory of education and
his theory of the intellectual influence in society depended on the
concrete circumstances in which he lived and also on a given historical
and social epoch — that is the Spanish and European society of the first
half of the XX century — which has to be thought as radically different
to our own, even if it can be said to constitute a part of our own
historical background.

The methodological suggestions which can be deduced from the
theory of history developed by Ortega y Gasset precisely relate to the
constitutive difference which characterises the human life in different
epoch. In particular, some interesting insights on how to write history
can be found in the Prélogo a Historia de la Filosofia de Emile Bréhier,
written by Ortega in 1942. In this text he affirms the necessity of always
considering the ideas purported by a philosopher together with the
concrete material situations in which he lived, given the fact that the
proper meaning of any philosophical idea is intrinsically linked to the
moment in which and for which it has been thought®.

This implies that all philosophical ideas — and this is evidently the
case of the educative theory proposed by Ortega y Gasset — always
spring up from a concrete situation, a set of material and historical
circumstances and, at the same time, play a performative role in that
very context. Very often the context which constitutes the basis of the
meditations of a philosopher is only implicitly present in his works,
being for him an obvious and therefore imperceptible precondition. For
this reason, the obligation of the historian is that of bringing it to light

° As Ortega put it: «La vida es siempre concreta y lo es la circunstancia. De aqui
que solo si hemos reconstruido previamente la concreta situacién y logramos
averiguar el papel que en funcion de ella representa, entenderemos de verdad
laidea» [OC, VI: 148]. All Ortega’s texts, unless stated otherwise, will be quoted
in their original language without providing a translation. The reference will
always be, if not stated differently, to the last complete edition of his works
(Obras Completas) published by Taurus and the Fundacion Ortega y Gasset
between 2004 and 2010. The Roman numerals will indicate the volume, the
Arabic ones the number of the pages within that volume. It has to be noted that
the first six volumes gather the works that Ortega published during his life,
whereas the last four volumes — VII to X — those which have been published
posthumously.



again. To do this in the case of Ortega it is necessary to always take into
account at the same time his philosophy and the institutional and social
context in which, or in relation to which, he developed his theories, that
is to say, the academic world, considered both at a local and a global
level.

The purpose of this method is that of reconstructing the unceasing
dialogue between the philosophical theory and practice of Ortega and
the Spanish society, in different periods of his life. In fact, the
philosophical activity, as Ortega put it, cannot be separated from its
social and political dimension, both insofar as it is practiced within an
institutional framework and because all intellectual activity always
aims to play a vital role in the building of the public opinion®. As a
consequence, in the course of this research a particular emphasis will be
put on the institutional and political turning points of the Spanish
society that determined a different relation of the philosopher with his
circumstances. In this way it will be possible to reconstruct the
“undulating history of the prestige and disrepute of the philosopher”
[OC, VI: 153] in the paradigmatic case of Ortega y Gasset, which can be
said to epitomise the Spanish intellectual life of the XX century and, to
a certain extent, the one of the European society.

This methodological approach, which takes into consideration at the
same time the theoretical contributions of the philosopher, the time in
which he lived and the concrete educative practices he developed over
time — defining them as linguistic acts in a broad sense — appears to be
extremely useful in particular in the case of Ortega y Gasset to counter
a common tendency within the literature concerning the last period of
his life: that is the division between partisans and detractors of his
behaviour in relation to the Franco’s regime. A clear instance of this
opposed tendency is offered by the debate among the scholars of the
philosopher which followed the publication of Gregorio Moran’s book
El maestro en el erial [1998]. In this text the author identified in the
period of Ortega’s exile a lack of intellectual responsibility during the
civil war and, moreover, in relation to the oppressive Spanish political
regime with which, Moréan implicitly argues, Ortega would have to a
certain extent directly collaborated. A complete different interpretation
on this period of Ortega’s life was offered for instance by the book of

“ «La filosofia es también funcién de la vida colectiva, es un hecho social, una
institucion. Y todo esto pertenece también a la realidad “filosofia”» [OC, VI:
151].
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José Luis Abellan. Ortega y los origenes de la democracia. In his book
Abellan affirms that during all his exile and, in particular, thanks to his
decision to return to Madrid to contribute to the amelioration of the
intellectual scenario, Ortega would have help setting the ground for the
future democratic development of Spain, «creyendo que su prestigio
intelectual puede ayudar a esa caida del franquismo con su sola
presencia, aunque esta de momento sea discreta» [Abellan, 2000: 147].

Both of these perspectives commit the same mistake, i.e. they take
for granted the fact that in the new political scenario the only possible
way to exercise an intellectual role would have been that of being in
favour or in contrast not of an idea, but rather of a political party. On
the contrary, by considering the role that Ortega attributed to the
philosophical activity as a meta-political meditation, it would be
possible to trace a completely different history of his intellectual
presence during the last period of his life.

In fact, since its instauration, the Franco’s regime completely
changed the way in which the intellectual, the academia and all the
cultural world were conceived. In particular in relation to the role
assigned to the humanities in the definition of its ideology. These, in
fact, were conceived as having a fundamental legitimating function for
the purposes of the political regime. The University was conceived as a
part of the political sphere. However, this relation among the control of
the cultural power and the exercise of the political one cannot be
limited exclusively to periods of dictatorial or oppressive culture. As a
matter of fact, the academia, as all the other cultural institutions,
always represents a crucial social factor in determining the creation and
transmission of a particular political view. This, in general terms, could
be defined as the hegemonic tendency of cultural institutions in
relation to different political contexts. The existence of a constant
struggle for the conquest of the hegemony appears as a basic structure
of the academic discourse in particular in all those cases in which
opposite visions collide in relation to a same relevant question.
Accordingly, to comprehend the relevance of Ortega y Gasset both
before, during and after the instauration of Franco’s dictatorship it
would be necessary to focus on the positions he assumed in relation to
the most debated questions within the intellectual world during
different periods of his life and, concurrently, to the consequent
reactions of the academic world to the contributions of the philosop her.
By studying this peculiar dynamic which characterises the intellectual
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production it would be possible to offer a new and compelling
perspective on a still opened and debated question.

For reaching this goal, and specifically in relation to its historical
character, the research is carried about mainly through the textual
analysis of primary sources and archival documents, taking into
account the different actors involved in the academic debates.
Moreover, concerning the intellectual discourses developed within the
regime, this historical reconstruction has been conducted in particular
through a) the study of the debates both on the formal and material
reform of University; b) the analysis of the legislation on University
and cultural institutes to which these debates finally gave birth; c) the
study of primary sources (books and discourses) of very important and
significant political figures of that period concerning the role and scope
of higher education. Moreover, the research has also compared the
theory of education developed by Ortega with the one concretely
purported and realized through the legislative process carried about by
the regime — considering it in relation with the ideological debates over
the role of culture and university which extensively marked the
intellectual and political debate among élites during the first phase the
Francoist regime. In addition, as far as Ortega y Gasset is concerned,
the aims and concrete realizations of his theory of education has been
analyzed and discussed through the help of the archival materials
gathered in his personal Archive and which collect a large number both
of administrative documents and of personal letters which significantly
contribute to identify and trace the links that rendered possible the
realization of his numerous educational projects during the decade of
the forties.

4. Sources

The interrelations among the theorisations of Ortega y Gasset and
the concrete social circumstances under which he lived are studied
through different sources in relation to the different epochs. One of the
most important sources which has been employed for this purpose are
the books, writings and conferences that Ortega gave on the theme of
the social function of the intellectuals and the role of university and
education within society — both before Franco’s regime and during its
construction and maintenance. These have been put in relation to some
of the most representative and outstanding voices’ of different groups
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of interest and lobbying within different social and political regimes
concerning these same topics. For doing this, apart from the historical
stats and archival sources, a useful tool for the definition of the
academic climate in different historical and political regimes is offered
by the different Spanish scientific reviews published in the domain of
humanities. In relation to the first part of Ortega’s presence within the
Spanish scenario, for instance, the Revista de Educacion, Revista de
Occidente, the Boletim de la ILE and other reviews have been extensively
used for comprehending the social context and the reception of his
theory. A very useful source for reconstructing the period of the so-
called Edad de Plata of the Spanish academia is offered by the online
Archivo de la Edad de Plata (www.edaddeplata.org) and the Archivo de la
JAE (arhivojae.edaddeplata.org). In addition, in relation to the
institutional context, they have also been taken into account the laws
published in the BOE, the Diario de Sesiones del Congreso and the activity
of the Cortes, to which Ortega participated for a short period of time at
the beginning of the thirties.

Then, in relation to the second part of Ortega’s life, a particular
attention has been devoted to the structure and the ideology purported
by the reformed University during the thirties and the forties. The
University, as already pointed out, cannot be conceived merely as a
neutral entity but also as a political and social institution. In order to do
so, along with the legislative documents about the reform of the
University, they have been analyzed also the courses, the subjects, the
topics and the way in which they were discussed in particular within
the Universidad Central de Madrid, the one in which Ortega taught and in
which he founded the so-called Escuela de Madrid. In addition, to
reconstruct the institutional radical changes that occurred within
society and the university system, a great importance has been given to
the inaugural discourses of the academic years pronounced in different
universities of the country in the first decade of the regime, in
particular from 1939 to 1943. Moreover, a significant variety of journals
belonging to the different souls of the regime and directly concerned
with the problem of developing and spreading a cultural ideological
hegemony during the period 1940-1951 have been analyzed for
reconstructing the different social groups which struggled for the
cultural hegemony. In particular, the reviews considered are Arbor,
Revista de Filosofia, Escorial, Insula, Revista Nacional de Educacion, Revista
de Estudios Politicos and Cuadernos Hispanoamericanos.
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The main archives consulted for the purposes of the research are:
Archivo Fundacion José Ortega y Gasset, Madrid; Archivo General de la
Administracion, Alcald de Henares; Archivo Histdrico de las Cortes,
Madrid; Archivo Histérico de la Universidad Complutense, Madrid;
Hemeroteca Histérica, Madrid; Archivo Lorenzo Luzuriaga, Madrid; and
the documents collected at the Fondo Antiguo of the Biblioteca Nacional,
Madrid, related to primary sources published during the period, in
particular for the period comprised between 1938 and 1956.

5. Status quaestionis

The research brings together some very important and ample
scientific literatures by considering at the same time a) the studies on
the reforms of university and higher education which took place
during the first half of the XX century in Spain, b) the literature on the
intellectual community of discourse which rendered them possible, in
particular during the first foundational phase of Franco’s regime and c)
the vast literature concerning the philosophical, educational and
political activities realised by José Ortega y Gasset.

Regarding the first aspect of this research, there has been in the last
decade a growing interest in the reforms of higher education both
before and during the dictatorship of Francisco Franco. In particular, it
is very important to point out the very useful research activity brought
about within the Programme “History of Universities” of the Figuerola
Institute of Social Science History —a part of the Carlos Il University of
Madrid — devoted to improve the overall knowledge on the Spanish
high-learning and academic institutions. Within this program several
books on the topic have been published in the last fifteen years, both
collecting archival documents and proposing general interpretations on
the institutional changes within the domain of higher education.
Among them indispensable for the purposes of this research are:
Carolina Rodriguez Lopez [2002]; Faustino Oncina Coves [2008];
German Perales Birlanga [2009]; Pablo Campos Calvo-Sotelo [2011];,
Manuel Cachén Cadenas [2012]; Gonzalez Calleja and Alvaro
Ribagorda [2013]; Otero Carvajal [2014]. Other interesting studies have
been conducted in other Spanish institutions [Lopez Bausela 2011,
Esteban Recio 2014]. These studies all agree on the assumption that
Franco’s regime marked a radical paradigmatic change within Spanish
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society and educative system. Moreover, they all agree on the fact that
this change was conducted both within and through the help of the
academic institutions.

As a consequence, in the last years it has been stressed by several
scholars the importance of the ideological strategy purported by the
regime through the help of academic institutions. The leading role
which in this context the humanities and the social sciences were
deemed to play has been often underlined. Very useful texts have been
written, for instance, by Mainer Baqué [2009], in relation to the figure of
the pedagogue; Basco Gil and Fernando Mancebo [2010], in relation to
the teaching of history; Peir6 Martin [2013] on the role of the historian;
Moreno Pestafia [2013] in relation to the study and practice of
philosophy during the first phase of the dictatorship. The book of
Moreno Pestafia is particularly relevant for the purposes of this
research because, for the very first time within the Orteguian studies, it
presents a study in context of his philosophy in relation to the political
changes of that historical period (until the ‘60s). In particular, he
devotes his study to the development of one important aspect of Ortega
y Gasset philosophy, i.e. his theory of generation. This recent attempt
constitutes an interesting path which this research tries to follow, even
if partially distancing from it.

A very useful tool for reconstructing the questions at stake and
defining the boarders of the political and cultural élites which
struggled among one another for the control of the academic power is
constituted by the journals and reviews devoted to humanities and
social sciences published during that period. Indeed, these journals
have been proved to have played a crucial role in the spreading of new
political and cultural ideologies during the first phase of the regime.
About this topic, some books have been recently published, in
particular in relation to the history and development of those journals
and groups of interest which directly pertain to this research. Among
them: Mora Garcia [2006]; Prades Plaza [2007]; Diaz Hernandez [2008];
Fernand [2008]; Sesma Landris [2009, 2014]; Fernandez Martinez [2010];
Eduardo lafez [2011].

As far as the literature on José Ortega y Gasset is concerned, his
intellectual biography has already been written at least, in particular,
by two eminent scholars: Zamora Bonilla [2002] and Jordi Gracia [2014];
and the thought and life of the Spanish philosopher have already been
analytically studied from different perspectives. For the purposes of the
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research, which connect his philosophy with his political and
pedagogical activities and theorisations, significant are the works of
Aguilar [1998]; Cacho Viu [2000]; Graham [2001]; Lavedan [2005]; de
Haro Honrubia [2008]; Llano Alonso [2010]; Cerezo Galan [2011];
Atencia [2015] and, in relation to the first part of Ortega’s life, Cabrero
Blasco [2016].

For the purposes of this research the most important aspects to be
considered are those related to the pedagogical scope of his writings
and activities. As pointed out by Angél Casado [2001], the problem of
education has attracted to a very little degree the scholars’ attention.
Considering in particular the last years of Ortega’s intellectual
engagement it has to be noticed that the first comprehensive insight
into the activity of the Institute is constituted by the biographical
memory of the philosopher Julian Marias [1983], co-founder of the
institute, who dedicated a chapter of his famous Ortega. Las trayectorias
to this intellectual experience. This text represents an important source
in order to understand the guidelines of the project from a direct and
engaged witness of the facts. However, the reconstruction done in this
book is very partisan and constitutes more a hagiography than a
rigorous analysis of the relevance of this experiment. Moreover, the
extent of the whole project was not linked to the vaster pedagogical
theorisation of Ortega y Gasset.

On the contrary, concerning the scientific literature, the relevance
which the theory of education played in the entire philosophy and
political activity of Ortega y Gasset during whole his life has been
pointed out for the first time by Tabernero del Rio [1993]; and,
successively, some articles and books followed this study by analyzing
some peculiar aspects of Ortega’s theory of education, largely focusing
on the first part of his life. Among them, in particular, Vicente and
Gonzalez [2002]; Rovira Reich [2002]; Almeida Amoedo [2002]; Cambi
et al. [2007]; Castello Melia [2009]; Monfort Prades [2011]; Garcia Nufio
[2014]. Due to this partial and limited view, the vast majority of the
studies on the theory of education of Ortega y Gasset has left apart the
last period of his life, stressing quite exclusively the relevance of his
teaching for the following generation of Spanish intellectuals and in
particular in relation to the University of Madrid, but without entering
into the details of Ortega’s personal experience. Among them: Castillo
Castillo [2001]; Refion [2003]; Padilla [2007]; San Martin and Moratalla
[2010].
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Only quite recently, following the controversy after the publication
of the book of Moran [1998], some scholars have focused specifically on
the last period of Ortega y Gasset’s life, but very often with an
apologetic aim and without taking into consideration his theory of
education. Among them: Neira [2000]; Bolado [2005, 2009, 2011];
Monfort Prades [2011]. An exception to this apologetic tendency is
represented by Giustiniani [2008] who in her doctoral research and in
succeeding works [Giustiniani, 2009, 2014] studied the philosophy of
Ortega in relation to the historical context during the first phase of
Franco’s regime. However, she considered exclusively the period from
1936 to 1946, leaving apart all the projects carried out by Ortega after
his return in Spain and, consequently, not taking into account the
Institute of Humanities. Recently, Campomar [2016] has contributed to
shed new light on the period of Ortega’s Argentinean exile, thanks to a
rigorous study in context of the intellectual relationships he maintained
in the course of his stay in that country. However, the specific point of
view adopted by the author does not permit to answer to the questions
posed by the current research.

Given this status quaestionis, this research aims to constitute an
original contribution within the scope both of the literature on Ortega
and of that concerning the cultural and academic structure and
functioning of the Spanish educative system.

6. Structure

The thesis is divided in four main sections, each of which is
composed of two or three chapters, following the chronological
criterion. The other criterion used for structuring the whole thesis is
determined by the methodology adopted which imposes to constantly
consider within each section both the political and the philosophical
sides. In other words, of always bringing together the thought of
Ortega y Gasset with its historical context and concrete realizations. For
this reason, each section takes into consideration Ortega y Gasset’s
political and pedagogical thought and activities in mutual relation with
the changing Spanish political circumstances. The four sections are:

1) Birth and apogee of a spiritual guide.
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This first section offers an introduction on the intellectual activity
and pedagogical theory of José Ortega y Gasset by mainly analyzing his
writings in the period of his intellectual formation and apogee, from
1908 to 1935. In particular, this section studies the political relevance
and the social implication of his pedagogical and political theory. The
purpose of this section is that of trying to define to what extent Ortega’s
reflection on the role of higher education in building a conscious
citizenship constituted a constant preoccupation of his teaching and
publicist activities, and to understand how it was related to the
concrete social and cultural circumstances in which he lived. The aim of
this part is that of comprehending what were the basic political strands
which marked the evolution of Ortega’s thinking in the first years of his
life, and to link them with the concrete educative and political
initiatives he realised in the course of this period. Moreover, it also
aims to comprehend to what extent the presence of Ortega within the
Spanish academia, and in particular the University of Madrid, can be
labelled as a significant one and for what reasons, and what were the
main characteristics of his teaching. In addition, this first part of the
thesis does take into account also the institutional and political changes
which occurred during this period, characterised by the instauration of
different political and cultural regimes. In this context, they will be
analysed the relations that the Madrilenian philosopher maintained
with these different regimes, and the way in which the variations in the
circumstances produced relevant changes in the ways in which he
perceived his philosophical role within society. This investigation will
permit to consider the relation between political and academic life both
regarding the institution to which Ortega belonged and in relation to
the way in which he conceived his intellectual role in a society that, also
through the help of the educative system, was experiencing a process of
slow modernisation characterised by periodic accelerations and
decelerations.

This section will be developed by taking into consideration three
important hermeneutical tools which will be also used in the following
sections of the thesis: 1) the importance of the diachronic development
of Ortega’s theory of education in relation to the historical facts and its
relevance within Spanish society; 2) the relation of his meditations with
his political activities; 3) the possibility of proposing and systematizing
a theory of intellectual influence and cultural transmission within
society starting from the pedagogy developed by Ortega during this
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period. This last aspect is of great relevance as far as the philosophical
character of this thesis is concerned. Indeed, the determination of a
theory of cultural transmission, starting by taking into account Ortega’s
viewpoint, would permit to question its own validity through the
historical research, and therefore it would render possible a meta-
analysis of his educational practices.

2) The separation from the University.

The second part of the thesis is devoted to the study of the period
comprised between the beginning of the Spanish civil war, in 1936, and
the full establishment of a new political and cultural system which can
be thought to have reached its provisional conclusion with the material
reconstruction of the University of Madrid in 1943. In comparison to
the majority of the investigations on Ortega y Gasset, this thesis largely
focuses on the last period of his life and intellectual experience, being
this the most controversial and complicated one. That is to say, a very
compelling case study to comprehend what to be an intellectual in
times of crisis really means. For understanding the nature of this critical
period — that is a period of cultural transition, as Ortega defined it in
the abovementioned prologue to the book of Bréhier — this section
reconstructs the political and cultural scenario during the first years of
the evolution of the regime. This was marked in particular by a new
definition of the idea of culture and by the need of constructing new
political values. The University, and in particular the Central
University of Madrid, was the main battlefield in which this change
took place, both materially and spiritually speaking. Thus, on the one
hand, this section of the thesis will analyze the birth and construction
of the rhetorical discourse on the mission and aim of University which
spread within the élites of the New State and, on the other, the way in
which Ortega observed these changes from his exile. His attitude
during this period has frequently been defined by the very philosopher
as a period of absolute silence and, by his detractors, as a period of
active collaboration with the regime. The study of his writings, public
speeches and conferences he gave during this period in relation to the
changes that were occurring in Spain — in particular in relation to the
way in which the political power acquired the absolute control of the
educative system and of all intellectual activities — will permit to
comprehend to what extent these common interpretations can be
considered as legitimate or not. For this purpose they will be taken into
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consideration the legislative changes underwent by the educative
system in general and the University in particular. Moreover, a special
emphasis will be put on forms of dissension within an apparently
homogeneous culture, with the aim of comprehending if and to what
extent Ortega did take advantage from these initial contrapositions
between different components of the regime’s establishment.

Contrary to the limited literature on this topic, the purpose of this
section does not principally lie in a presentation of his political conduct.
It neither consists in expressing a judgment over his political ambiguity
both during and after the civil war. On the contrary, its aim is that of
critically inquiring into the way in which Ortega conceived his
intellectual role within a cultural and political regime which was
extremely different from the one in which he was educated and which
he consistently contributed to forge.

3) Hegemonic Vs Marginal. Ortega’s exile in dialogue

The third section of the thesis deepens into the period of the exile of
the philosopher — which lasted until the summer 1945 —and also takes
into account the effective reform in the University teachings of
humanistic disciplines in Spain during the first half of the forties. In
particular, the section does take into consideration the construction of a
new paradigm of national history, and therefore of national memory. It
does so both from a theoretical point of view, through a presentation of
the philosophy of history developed during the first year of political
control of the Spanish University, and by taking into account the
interpretations of a specific historical theme: i.e. the imperial past of
Spain, in its relations to the Roman Empire. Moreover, it also
investigates the way in which the role of the intellectual did
substantially changed in the very perception of the people responsible
for academic posts. For doing this it will be conduct an analysis of a
paradigmatic case within the rhetoric of the regime, that is the way in
which the persona of Juan Luis Vives had been actualised by the
academic world with the purpose of defining the basic traits of the new
organic intellectual. All these rhetorical and linguistic utterances which
took place within the Spanish academia will be compared to the works
of Ortega y Gasset during the same period, in order to comprehend if
and to what extent a dialogue between the two positions was possible,
or at least, had been attempted by the philosopher; and if and to what
extent this attempt did obtain relevant results in the cultural debate
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within the Spanish boarders. This analysis will be conducted by the
help of primary sources such as relevant articles published in the
following journals and reviews: Arbor, Revista Nacional de Educacién,
Revista de Filosofia (UCM), Revista de la Universidad de Madrid, and
Revista de Estudios Politicos. Moreover, it will be conducted by
considering the creation of new journals (such as Escorial, Leonardo,
Insula) and, concerning Ortega’s viewpoint, considering some
important document collected within his personal Archive, such as
notes and letters. In the case of the second part of Ortega’s Lusitanian
exile, this section of the thesis does also take into account the mutations
in the national and international scenario, to understand if and to what
extent they contribute to the return of the philosopher in Spain in 1945.
In fact, since 1944, Franco’s dictatorship seemed to live a profound
crisis which could have ended up with its replacement in favour of the
Bourbon monarchy but that, ultimately, gave birth to the new
“democratic appearance” represented by the publication of the Fuero de
los Espafioles and the Ley de sucesion. In this context, it will be crucial to
understand how the positioning of different components of the
dictatorship could have play a role of mediators for favouring the
return of the philosopher and if and to what extent this corresponded
to a political purpose within the regime or, on the contrary, constituted
an attempt to subvert it.

4) The struggle for the cultural supremacy. Ortega back in Spain

The fourth part of the thesis deals with the last period of Ortega’s
life, since his coming back in Spain after almost ten years of exile. This
sections aims to define the conditions of possibility that rendered
possible his return in a context apparently homogeneously in contrast
with him. For this reason, a particular attention will be paid to the
position of the cultural propaganda of the regime in relation to Ortega
and to the eventual points of fracture within the cultural establishment
of the regime which could have favoured, or seen with sympathy, the
return of the philosopher. For this purpose they will be analysed the
new positioning towards the philosopher starting from 1945, in
particular through the creations of new reviews and the beginning of
Ortega’s intervention in Spain. So, in this section it will be analyzed the
philosophy of education and the teaching activity of Ortega y Gasset in
Spain, in particular through the case of the Institute of Humanities, so
as to study the fourth and final mutation of this theorization in relation
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to historical and political changes: from the context of the Generation of
’14, to the II Republic to the instauration of the regime of Francisco
Franco, by ending with the post-war international context. A vast part
of this last section is intended to study the creation of the Institute of
Humanities in Madrid, the last educative initiative he tried to realise in
his country between 1948 and 1950. This part of the thesis intends to
focus in particular on a) the reasons which sustained the creation of the
Institute, b) the significance of the concept of “humanities” developed
by the philosopher, c) the relations which rendered possible the
realization of the Institute and d) the motivations which brought to its
end. The personal Archive of the philosopher has been really useful for
this purposes, being preserved there a) the letters of Ortega with the
other members of the project; b) the administrative documents of the
Institute; c) the articles published on the Institute during this period in
several journals and newspapers; d) the letters received by Ortega by
friends and public figures which observed from different point of
views the development of the activities of the Institute. Moreover, the
thesis will also take into account the eventual connection of Ortega’s
educative theory and practice from the international point of view,
studying if and to what extent his theorisations were connected to a the
share international movement that, also through a conspicuous political
and economic intervention, was trying to promote an educative reform
intended as a political instrument for building a global citizenship and
a climate of peace. As a consequence, this section will present a study
of the relevant function of the intellectual and the philosopher within
this new political scenario and within a new political ideology which
still grounds our concept of education in democratic society. Lastly,
this section does also aims to understand what is the legacy Ortega left
to the Spanish philosophical debate after his death.
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PART I

BIRTH AND APOGEE OF A
SPIRITUAL GUIDE

The first part of this work aims at clarifying to what extent the
professorship of Ortega y Gasset, since its very beginning, had always
been extremely tied to a profound political engagement. In particular,
by focusing on the period comprised between the beginning of the XX
century and the onset of the Spanish civil war, they will be exposed the
motivations, the circumstances, the methods and the aims which
marked his intellectual upheaval. This period, which finally culminated
in the hegemonic role played by Ortega as the main cultural reference of
the Spanish 1l Republic. However, in spite of these significant
variations, this first period represents a quite homogeneous epoch in
which the philosopher had the opportunity to express his opinion freely
and frequently, enjoying time by time the positive effects of an
increasing prestige and a growing reputation.

The present section of the thesis is divided in two chapters according
to a chronological criterion: they analyse respectively the first and the
second decade of his intellectual activity. The two chapters present a
similar structure which focuses on six main questions, each of those is
articulated in one or more paragraphs. In particular they aim at
investigating how 1) during the first part of Ortega’s life and intellectual
activity, he considered that his duty as a young intellectual should have
been that of promoting an educational reform aimed at ameliorating the
material and spiritual conditions of his compatriots. The terms in which
he conceived this educational reform changed over time also, but the
kernel of the question never disappeared during all this period.
Furthermore, 2) this constant preoccupation produced an unceasing
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meditation of the philosopher concerning the way in which he realised
his philosophical activity. Put it differently, he constantly put into
question his social status and at the same time the social status and
political aim of the institution to which he belonged. This will be
demonstrated by taking into account specifically the numerous
occasions in which he spoke to a public audience, that is to say not to
his students and colleagues within the University but to a larger public.
However, the aim of the present thesis is that of always considering the
ideas of Ortega in relation to the factual circumstance which rendered
them possible. For this reason, both of the chapters 3) investigate the
relationship between Ortega’s aspiration of reforming his nation via an
educational activity and the social and cultural background from which
his main ideas arose during this period. These background conditions
represent the implicit structure of Ortega’s life of which he was not
responsible for but that substantially influenced his thought
contributing to determine its scope, goal and evolution. The fourth
question considered in this section constitutes the pivotal problem of
the entire thesis, that is 4) the way in which these background
conditions, together with Ortega’s personal contribution to the
educative problem in Spain and the concurrent political circumstances
in which it was posed — sometimes favourable sometimes adverse —
reverberated within the university system. This question evidently
produces a subsequent problem concerning 5) the extent to which this
debate within the University both depended on political facts and
ideologies and contributed to determine new cultural policies during
different political regimes. In a sort of vicious circle which always starts
at the same point in which it ends this first section also aims to 6) clarify
the way in which the theory of education purported by Ortega
unceasingly changed both in its contents and methods implying a
constant redefinition of his political function and social status.

This section, given the vastness of the topic, will highlight
exclusively some momentous events within the biography and
production of the Madrilenian philosopher. The aim of this section is
that of offering an introductory overview which would subsequently
permit to comprehend both the biographical and conceptual premises
underlying his following intellectual activities, which otherwise would
not be totally intelligible.
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Chapter 1.
The birth of a professor sui generis

The life of Ortega y Gasset is constitutively linked to that of the Spanish
academia. This relation started since he was very young, during his
studies at the Faculty of Philosophy of the University of Madrid, and
later during his frequent travels in Germany, to deepen his
philosophical knowledge. The cultural and social climate that he met
both in his country and abroad contributed to shape his tastes and
interests, to orient his philosophical investigations as well as his
educative practices. Indeed, his choice to become a public intellectual
and an academician seems to have brought to Ortega’s mind both as a
logical consequence of the background precondition characterising his
circumstances and by a personal vocation he autonomously forged.
Shedding light on this first period of Ortega’s life is therefore
indispensable to comprehend the fundamental guidelines which
characterised the following evolution of his thinking and professorship.
In particular, this chapter focuses on Ortega’s Bildung and his following
teaching activity, dealing with the period comprised between 1906 and
1920.

To comprehend to what extent the personal and social circumstances
influenced his career, the chapter starts by (81) analysing the familiar
and academic inputs he received, both in Spain and in Germany, which
oriented his decisions and interests. These (§82) will be later take directly
into consideration by tracing the basic traits of his first public
appearances which seem to be marked in particular by the aim of
ameliorating the conditions of Spain through a pedagogical reform
inserted in the vaster European social movement. This particular
framework will permit to study (83) the fragile but substantive relation
between the socialism and the liberalism of the philosopher. In fact,
whereas the first of the components of this relation will disappear from
the political lexicon of Ortega, the second would constitute a constant
reference of his intellectual and political activity. The term, however,
would have acquired different meanings during different epochs of his
thought. This analysis will thus permit to comprehend what were the
main characteristics of Ortega’s liberalism during his youth. The
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importance of linking the evolution of Ortega’s philosophy to the
concrete circumstances under which he lived will be proved in
particular (84) by comparing his pedagogical interest with the
disastrous material conditions of the Spanish educative system. Thus,
the preoccupation of Ortega will be proved to be intrinsically linked to
the political and social settings. This will determine the necessity to
answer to a question that the scholars have somehow indirectly posed
when considering the works and life of the Spanish philosopher, i.e. (85)
if he can be considered either an academician or a politician, or to what
extent these aspects of his persona represented two sides of the same
coin. This problem will be discussed in particular by analysing (86) the
first theoretical book he published, the famous Meditations on Quixote,
and by linking it with the political and educative preoccupations he
manifested during the same years. After this, the chapter will directly
take into considerations (87) the situation of the University of Madrid in
the first two decades of the XX century, to understand if and to what
extent the development of Ortega’s philosophy was linked to the
concrete academic circumstances of his Alma Mater. This analysis does
constitute a fundamental aspect of the thesis, insofar as it permits to
comprehend the evolution of the thought of Ortega in relation to the
institutional framework within which he developed it. In fact, as a
consequence of this analysis, the last paragraph of this chapter will be
devoted (88) to the definition of the basic strands of his teaching activity
and educative theory that followed the publication of his famous book,
determining the beginning of his intellectual apogee.

1.1 The academic fascination

Education constituted a constant passion of José Ortega y Gasset
from his very youth, at least since he was a student at the Faculty of
Philosophy at the University of Madrid [Tabernero del Rio, 1993]. His
very biography is indeed that of a predestined cultural leader. Thanks
to the personal relationships of his family, his life in Madrid had soon
be characterised by a regular attendance to the most educated social
milieu of the Spanish capital [Zamora Bonilla, 2002]. The consistent
social capital he inherited from his family gave him the opportunity to
gain very early some notoriety within the Madrilenian bourgeoisie, in
particular thanks to his journalistic activity for the family’s newspaper
El Imparcial [Blanco Alonso, 2005]. Indeed, Ortega born in a well-read
family, with a long and outstanding liberal tradition. A lot of his
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relatives hold important role as active members of the national politics.
His maternal grandfather for instance, Eduardo Gasset y Artime, had
been a deputy and a minister, and also his father, José Ortega y Murilla,
had been an indolent deputy of the Cortes for twenty years, from 1898 to
1918 [Valero Lumbreras, 2013: 11-16]. One of his uncle, Rafael Gasset,
obtained very prestigious political roles, culminating in his activity as
Minister of agriculture and industry in 1900. So, he was part of a long
tradition of moderate and liberal politicians revitalised by his brother,
Eduardo, who would be a liberal deputy from 1910 to 1923.

The political career should therefore appear to Ortega as the natural
path to follow in a country characterised by a reduced social mobility
and a quite restricted oligarchy which governed the country [Moral
Roncal, 2003; Fradera and Millan, 2000: 75]. However, without
discarding the possibility of intervening in politics, Ortega y Gasset
chose another path, preferring to follow his personal vocation towards
the study of philosophy rather than devoting himself to the political
struggle and living the life the fate appeared to have prepared to him.
So, he took the first occasion which was offered to him, that is a
scholarship funded by the Junta para la Ampliacion de Estudios and went
to Germany to ameliorate his philosophical knowledge'. He was
attracted by the desire of enhancing his understanding of the German
philosophy and of deepening his interests towards the rigorous study of
the discipline. In Marburg he discovered an academic reality that
surprised and shocked him in comparison to the one he was
accustomed to in Spain. So, from then on, Germany represented to him
a model to imitate, a cultural ideal that he and his Country should have
to pursue. Significantly, in 1906, at the age of 23, Ortega expressed the
certainty of having a proper mission to accomplish, a personal life
project. This consisted in offering his personal contribution to the
enhancement of the social conditions of the Spanish society in a
different manner in comparison to the one which his family had
traditionally pursued: not by talking in political meetings and
assemblies, but through his educative activity within the University
[Garcia Nufio, 2014].

This attitude is clearly expressed in an interesting series of articles he
anonymously wrote for El Imparcial, signed with the initials X.Z. The
series is significantly entitled La Universidad espafiola y la Universidad
Alemana. The comparative study of the Spanish and German University

' On the importance of the numerous Ortega’s stays in Germany during his
youth, all fundamental for the development of a strong interest towards the
political pedagogy, see in particular J. Zamora Bonilla [2005: pp. 83-90].
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conducted by Ortega in these articles took into consideration both the
material and the intellectual characteristics of the two systems, that is to
say the economic and the scientific aspects. In these writings a young
and impertinent student criticises the Spanish educative system, in
particular the University, depicted as an obsolete structure ready to
collapse. In order to ameliorate the situation, according to him, it would
have been necessary an overall reform that, starting from the
University, would later propagate to politics and society as a whole.
This is due to the fact, according to Ortega, the University and,
generally speaking, the school, should not be secluded to society, but
should rather be a living part of it. Indeed, he conceived the formal
education as the most powerful and effective cultural channel thanks to
which it would have been possible to create the necessary condition to
enhance the development of the public opinion. In particular, because
the school represented to him the necessary institution that could have
guarantee the acquisition of democratic habits, such as the desire and
ability to debate and participate in a deliberative process. This,
according to him, should have been one of the main goals of the
schooling system. Therefore education at its highest levels —i.e. during
University — was conceived as a momentous part of this democratic
empowerment rendered possible by the development of a critical
thinking, since University represented both the place in which the
future political leaders were formed and the institution responsible for
the wide dissemination of culture. For this reason he thought that: «Para
volver a Espafia nada menos que en una Grecia, no es ciertamente la
Universidad el tnico instrumento, pero si el mas importante» [OC, 1:69].

The University, according to Ortega, had primarily a political
function and the professor should not devote himself exclusively to
scientific research, but should firstly teach to his students to investigate
in an autonomous way, so that to develop a critical thinking [OC, 1:74,
81]. He was really fascinated by the thought expressed by the Berlin
professor Paulsen who practiced this form of engaged professorship.
Ortega wanted to play a vital role in his country and the journalistic
activity seemed to him far more fascinating than the parliamentary
politics. But even more attractive was to him the possibility of becoming
an academician, conceiving the University not only as the temple of
knowledge but also and foremost as the bridgehead for spreading a
liberal frame of mind within a cultural elite. Indeed, he conceived
education as the means through which it would have been possible to
foster the personal and collective freedom, laying the foundation of
social progress.
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This process, to him, was rendered necessary in order to ameliorate
the conditions of a country that was dramatically underdeveloped in
comparison to most of the other European States. Ortega considered
that the most apt instrument to adopt was that of education, in
particular of a political pedagogy strongly influenced by the neokantian
movement and in particular by the Sozialpddagogie theorised Paul
Natorp, one of his professors in Marburg [Orringer, 1979: 75-106]. Not
only the form, but also the contents of the German education he
received during his stays in Marburg and Berlin captured the attention
of this young philosophy student. In a brief article he published in El
Imparcial in 1908 he wrote that he would have devoted himself in the
following years to renew the general perception and the common
meaning attributed to the word “culture”, following the example of the
most advanced nations, such as Germany. As he put it: «este es el tema
entorno al cual quisiera urdir algunas variaciones utiles [...] para
fomentar lo que es en mi una idea fija, una mania opresora: la reforma
del concepto que se tiene volgarmente de la cultura» [OC, I:135]. Thus
Ortega’s academic fascination did not represent a personal ambition,
but rather the profound desire of modernise the Spanish politics
through an indirect but, according to him, more powerful and effective
way, that is the reform of the educative system:

La politica significa una accion sobre la voluntad indeterminada del
pueblo, no sobre sus muscolos, una educacion, no una imposicion. No
es dar leyes, es dar ideales y por ideales no se entiende nada vago y
doncellil, sino cualquier posible mejora espiritual o material de la
sociedad, desde la libertad de cultos hasta la revision del arancel,
donde acaso esta parezca mas ideal que aquella como més remota y
dificil.

1.2 Europe as a myth

By this time Ortega is still on the way to become a leading
intellectual figure. At this point in his life, after obtaining his doctorate
in 1904, he had started to teach at the Instituto Magisterio de Madrid
[since 1908] and had written a large amount of articles in two liberal
newspapers, one of those he contributed to fund. He is twenty seven
when, in 1910, he is invited to a conference in Bilbao speaking of La
pedagogia social como programa politico. This occasion represented the
opportunity to systematise the major theses purported in his precedent
articles. At the same time, it offered him the opportunity to call for a
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collaboration among intellectuals and a growing middle class to realise
this political program. The slogan that summarises this conference is
that of the Europeanization of Spain [Graham, 2001: 395]. To Ortega, the
political problem affecting the country was first and foremost a problem
related to its lack of culture. Accordingly, the only way to solve it would
have been that of importing and transmitting the scientific and social
progress already made abroad.

Even if apparently Ortega simply repeated the arguments he already
presented in other situations, this conference represented a first
significant watershed in his intellectual career. His pessimistic analysis
of the Spanish cultural situation and the call for a political regeneration
which could have been rendered possible only by imitating Europe
caused some violent intellectual reactions — among the most notorious
the one of Miguel de Unamuno [Ochoa de Michelena, 2007] — which
also gave to Ortega some fame and fortune. The significance of this
conference is due at least to two reasons. The first is that in this occasion
Ortega offered a more precise account of the meaning of the two basic
terms of his intellectual basic preoccupations so far: education and
social pedagogy. The second is given by the fact that thanks to this
conference he attracted a growing number of followers, especially
among the younger generations which started to identify in Ortega a
spokesperson who could represent their own interests towards the
public opinion and within the University.

As far as the first aspect is concerned, Ortega conceived education as
the concrete process through which what should be can become real.
Indeed, the formal education always hides a normative aim which
should be set according to the interests and needs of the society. The
goal of education is that of materialising the ideal project of a better
society that the social pedagogy — conceived as a scientific discipline
rather than as a concrete practice — had previously set. Education is
therefore conceived by Ortega as the necessary instrument for
implementing the standards set by the social pedagogy. This goal
cannot be realised exclusively within the University system, but should
integrate a more capillary organisation of formal schooling. As he wrote
in his personal diary in 1909: ««Las Universidades deben ser s6lo para
ciencia y para crear sabios. Lo cual quiere decir que es preciso crear otro
tipo de instituciones docentes para hacer hombres [de 8 a 20 afios]» [OC,
VII:170]. In this period he thought that it was the duty of the State to
create the necessary cultural infrastructures which could have rendered
possible the development of the country [SAnchez Ron, 1999].
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The political program presented by Ortega was basically rooted in a
communitarian conception of the civil society, whose members as single
individuals should have to collaborate so to construct a better society.
At the same time, he did not think that this could have been the product
of a spontaneous order, but rather the result of an educational process.
The fascination for the German culture, together with the reading of
Costa’s book Reconstitucion y europeizacion de Espafia, produced in Ortega
a sort of idealisation of Europe which operated as a sort of mantra in his
first intellectual interventions. As he said in this conference:
«Regeneracion es el deseo; europeizacion es el medio de satisfacerlo.
Verdaderamente se vio desde el principio que Espafia era el problema 'y
Europa la solucién» [OC, 11:102]. This conference produced a wave of
emotional involvement among a rising generation of young intellectuals
which, after the colonial disaster of 1898, was trying to individuate a
new unifying myth for rehabilitating their nation [Lorente, 1994]. The
end of the colonial power marked also the end of the period of the so-
called Restauracién, an epoch spanning from 1874 to 1898. During this
period a very limited oligarchy, basically ruled by Antonio Canovas del
Castillo and Préxedes Mateo Sagasta, dominated over the political
decision of the Country. These two men represented the two main
parties [the liberal and the conservative] that — with a continuous
turnover made somehow explicit through the Pacto del Pardo endorsed
by the king Alfonso XII [Tortella, 1993] — unceasingly led the Country.

In this scenario, the political elections were not open and, on the
contrary, were largely manipulated both by the census suffrage and by
the influence of the very powerful local elites which determined the
vote in the rural electoral colleges, a phenomenon known as caciquismo
[Cabrera and Del Rey, 2011]. This system rendered possible a relative
stability during all this period even if the political life of Spain was
frequently opened to the whims of the army and its violent
pronunciamientos that, during this period, were the expression of a wish
to modernise the country through the radical change of its institutions
[Varela Ortega, 2013]. Moreover, a very large part of the population,
deprived of its political power, was basically indifferent or hostile to the
political system. The everyday politics was reduced mainly to a struggle
among elites and the highest classes, represented by the political
institutions of the Church, the King, the Army and the two main
political parties [Carr, 1982]. This period was also characterised by the
presence of strongly extractive political and economic institutions which
contributed to determine a very low level of economic growth.
According to the young generation impersonated by Ortega, the politics
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of the Restauracion had ultimately failed, and a new form of politics was
needed. As far as education is concerned, the first important decree on
education of the second half of the century, which organised the
education system into three different levels according to the ley Moyano
(1857), was not implemented and education, especially for the
elementary level, remained substantially decentralised and opened to
the different decisions of single regions and families [Nufiez, 2005]. This
was the reason why Ortega called for a new institutional effort within
the educative system and for a process of growing decentralization.
After this conference, during the very 1910, Ortega launched a new
editorial adventure: a review significantly called Europa. This was a
quite unsuccessful meteor within the Spanish cultural scenario, but
constitutes a clear proof of the basic direction which his political
program took during this period and which would have been mirrored
in his most famous book: Meditations on Quixote [Villacafias, 2004: 117].

1.3 A liberal with a socialist outlook

Starting from these premises and due to his constant confrontation
with the German system, politics and education started to represent to
Ortega two synonymic expressions [Haro Honrubia, 2015]. Indeed, he
was persuaded that the only plausible political system was the one
represented by a liberal-democracy enhanced by an educative process.
Therefore, as Elorza [2002], rightly wrote, his pedagogical commitment
implied a constant effort towards the effective democratisation of his
country’. For this reason he enrolled in the Spanish Fabian Society,
created in 1907 following the British model [Abellan, 2005: 60]. He thus
endorsed a liberal pedagogical ideal which focused on the development
of the individuals —and in particular of those who were better equipped
with intellectual and material resources — in order to gradually gain a
general improvement of the social conditions through this elitist

®A.Elorza, Larazon y lasombra. Una lectura politica de Ortega y Gasset, Barcellona,
Anagrama, 2002[1984], p. 43: to Ortega: «[R]esulta imprescindible, para alcanzar
la préactica trasformadora, pasar antes por la movilizacion de ese cuerpo
mostrenco que comprende la mayoria de la poblacion. De ahi que
necesariamente democracia signifique pedagogia. [...] Es el problema en que se
debate Ortega en sus diez primeros afios, de optar por una labor pedagogica,
siempre fundamental para él pero sin incidencia concreta sobre un pais en crisis
de régimen».
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influence®. For this reason, in spite of having already taken the decision
of devoting himself to the study and teaching of philosophy, he also
continued to frequently write for the family newspapers so to directly
communicate to a larger audience. In addition, together with his brother
Eduardo, he decided to create a new liberal review: El faro.

Interestingly enough, all the articles published in this review during
the first months since its creation focused on the importance of building
a new cultural politics within what he considered as an underdeveloped
country. As Ortega wrote in a letter to one of the Spanish leading figure
of that time, Miguel de Unamuno, the aim of this publication was that
of offering «un ensayo de pedagogia politica — y politica en mi
vocabulario ya sabe que es liberalismo y revolucion, cultura contra
materia» [Robles, 1987: 73]. Whereas it is surely possible to affirm that
before being a professor Ortega was a witty journalist, at the same time
it is true that his constant worry also during this first period of his
formation was represented by the problem of education. The political
education of the population not only represented a political problem,
but also a matter of intellectual meditation since: «es toda idea politica
una idea cientifica» [OC, 1:140]. So, also when speaking to a general
audience with strong political aims Ortega did not renounce to what
apparently seemed a certain pedantry typical of the intellectual. This,
according to him, represented the only correct methodology to adopt in
order to foster a liberal mentality: use a mass media, such as a
newspaper, as an instrument for making people think.

S0, what does “liberalism” mean in Ortega’s vocabulary? He offers a
clear definition of this term in an article written in 1910 entitled La
reforma liberal. Liberalism, to him, defines the aspiration of the
individuals and the civil society to acquire new domains of political
influence contrasting the oppressive power exercised by an old and
threadbare political system such as the one represented at that time by
the Spanish conservative party. Liberalism means to substitute the rigid
system of bureaucratic laws with a more flexible attitude, both in
economics and politics. This, with the aim of freeing the positive
energies of civil society in order to ameliorate the lives of both
individuals and the community. According to Ortega, liberalism is:

° As Pedro Cerezo Galan wrote, in this period the posture of the philosopher
was headed towards «una conjuncion entre liberalismo y socialismo, que
pudiera corregir auno y a otro, en una nueva forma de integracion». See Ortega
y la regeneracion del liberalismo: Tres navegaciones y un naufragio, in Meditaciones
sobre Ortega y Gasset, F.H. Llanos Alonso y A. Castro Saenz (eds.), Madrid,
Tébar, 2005, p. 629.
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«aquel pensamiento politico que antepone la realizacién del ideal moral
a cuanto exija la utilidad de una porcion humana, sea esta una casta,
una clase o una nacion» [OC, 1:143]. He did not share a classic concept of
liberalism such as the one purported, for instance, by Mill according to
which the true liberty would be that: «of pursuing our own good in our
own way, so long as we do not attempt to deprive others of theirs, or
impede their efforts to obtain it» And, as a consequence: «Each is the
proper guardian of his own health, whether bodily or mental or
spiritual» [Mill, 2000: 62]. According to Ortega, the single individual
cannot be conceived as the measure of good and rightness, since he
conceived liberalism always as an instrument for the social
development of a community. He does not believe in the spontaneous
order — which during that period the conservative leader Antonio
Maura was perverting in a nationalistic sense. He conceived liberalism
as a moral ideal, a normative principle to follow and for this reason he
thought that: «<No es posible hoy otro liberalismo que el liberalismo
socialista» [OC, 1:145]". For this reason he also expressed his favour
towards the Spanish socialist party and its most outstanding
representative: Pablo Iglesias [Fox, 1988: 343-346].

Within this framework, education was conceived by Ortega not as a
propagandistic instrument, but rather as a means through which it
would have been possible to construct a better society, more equal and
open. This could have been obtained through a spiritual, moral and
economic improvement of the social conditions, passing through the
development of single individuals. All these enhancements could have
been realised only by fostering the freedom of every single person,
therefore promoting firstly the development of their intellectual abilities
since: «lo que ha hecho al hombre hombre es la ciencia» [1920, OC, I:
168]. The liberalism proposed by Ortega constituted a moral principle
and, for this reason, he thought that a State that did not explicitly

* On this crucial aspect of Ortega’s thought see in particular the very useful
essay by Luciano Pellicani, 1983107. As he put it: «<Appare quindi evidente che il
liberalismo orteghiano — checche sia stato scritto al riguardo — & cosa ben distinta
dal liberalismo “sitile XIX secolo”. La sua continua polemica contro lo statalismo
non é assimilabile a quella dei Mises e degli Hayek, quanto meno nel senso che
non sfocia nella difesa a oltranza del mercato autoregolato. Tutto, il contrario.
Nello stesso momento in cui Ortega sottolinea i pericoli inerenti alla illimitata
dilatazione della giurisdizione potestativa dello Stato, egli stottolinea il dovere
morale dei poteri pubblici di intervenire nel meccanismo economico al fine di
azzerare i privilegi di classe e di procurare a tutti i cittadini i mezzi materiali e
culturali indispensabili per la fruizione delle libertas.
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recognise, as its most basic duty, the promotion of the public wisdom
would have been an immoral State [OC, I: 169]. In conclusion, during
his youth Ortega conceived liberalism as inseparable from an idea of
justice, and education was considered as the basic anthropological
instrument [Botanch Callén, 2015] that could have rendered possible the
construction of a better society. But, why at the beginning of the XX
century did Spain need to be rescued by a philosopher and a group of
intellectuals with progressive tendencies? To comprehend this point it is
necessary to briefly recall the socio-political and cultural conditions
characterising the country during that period.

1.4 The material conditions

The socio-political and cultural milieu in which Ortega was
absorbed was marked by a vivid debate within the regenerationist group
concerning the construction of a new educative policy, which could
have put into practice the principles of the Krausist philosophy®. These
had been implemented by Giner de los Rios and the Institucion Libre de
Ensefianza [Orden Jiménez, 1998; 2011]. This institution, as stated by
Cacho Viu [2000: 156-157], constituted at the same time: 1) a
pedagogical laboratory, 2) a potential political bureau made by students
and scholars who were able to influence the government intervening on
social issues, 3) a place in which both young students and old
intellectuals could debate and get in touch in an informal way and, 4) as
the basic core of the Spanish liberalism. Ortega was fascinated by this
institution, which represented the most advanced research institute
which was extremely active during those years.

The basic problem that the ILE was facing during this period was
that of the development of a liberal education, the same problem that
Ortega prioritised at the beginning of his academic career [Capellan and
Orden Jiménez, 2007]. This was due to the disheartening material
conditions of the country which can be recalled through the help of
some historical data. As far as the educative situation was concerned, in

® Karl Christian Friedrich Krause (1781-1831) was a German Romantic

philosopher. During the XIX century Giner de los Rios imported in Spain his
philosophy which influenced the Spanish liberalism and determined the
creation of the ILE in 1876 [Stoetzer, 1998]. This philosophy, a blend of Hegel
and mystical meditation which combined philosophy and religion [Rodriguez
Carro, 2014; Garcia Mateo, 1992], was mainly based on the ideas of social and
individual progress
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1875, when the ILE was created, the illiteracy rate was equal to 75% of
the adult population. At the time in which Ortega started his academic
career it was still higher than 60% [Samaniego Boneu, 1977: 141]. If we
take into consideration the people aged between 10 and 60, in 1920, the
rate was still equal to the 42,5%, extremely higher in comparison to the
rest of Europe [Tabernero del Rio, 1993: 19]. In general terms, during the
period from 1875 to 1915 the vast majority of the population was unable
to read and write, and so unable to engage effectively in a political
debate [Nufiez, 2005: 164].

Education in Education in
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Fig. 1: Level of education during the Restauracion®
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Fig. 2: Evolution of the illiteracy mean.

® The graphs presented here are elaborated from the data collected in Nufiez,
2005: 207-244.
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Not only the population was living in a deplorable condition, but
also considering the formal educative system the situation was really
disappointing. During primary school, the ratio students/ teacher was
equal to 75:1, and people who could go to university in the period 1917-
1935, that is the period in which Ortega exercised a sort of cultural
hegemony within the humanistic faculties, was merely comprised
between one and two parts of thousand [Samaniego Boneu, 1977: 354].
Finally, taking into consideration what nowadays is considered as the
period of compulsory education, only 2% of the population did formally
go to school [Nufiez, 2005: 233].

The secondary and university education was an extremely elitist
reality, apparently scarcely integrated with the popular culture of its
time. From a legislative point of view, during the first two decades of
the XX century the different governments in power had not been able to
promote a substantial reform of the educative system. The lack of a
unified project was partially compensated by some very specific actions
taken in particular by some reformist institutions, above all the Junta
para la Ampliacién de Estudios and the ILE. The JAE was created in 1907
and some years later, in 1909, a decree established that compulsory
education should encompass all the people aged from 6 to 12. In 1910 it
was created the Residencia de Estudiantes and in 1915 the Residencia de
Sefioritas, followed in 1916 by the Instituto Escuela’. All these institutions
contributed to set into the political agenda the educative reforms that,
during those very years, Ortega was strenuously defending [Puelles
Benitez, 1989]. The rate of literacy starting to significantly increased
after the end of the | World War in conjunct with all these institutional
changes and the relative economic growth enjoyed by the Country untill
the mid-thirty, when it was abruptly interrupted by the civil war (see
Fig. 2).

Given these material conditions it is evident that Ortega, in
proposing a profound educative and political reform, was looking at the
poorness of the factual situation, of which he was informed by the
statistical reports of his friend and disciple Lorenzo Luzuriaga [Scotton,
2016]. When, during the LEP Conference in 1914, he called for the
collaboration of an entire generation of young students, it cannot be
dismissed the fact that more than half of the Spanish population of that
time was younger than him [Samaniego Boneu, 1977: 141]. Spain was

" The Instituto Escuela was the first educative institution in Spain that prepared
the student to enter the University. Later on, as we will see in the final part of
this thesis, it was the means through which Ortega restarted to occupy an
influential cultural position after his exile.
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indeed experiencing a generational crash, a crash that more than
ideological was grounded on a very concrete and material struggle.
Thus when talking of a new and an old politics, found an extremely
receptive audience ready to listen to him. The civil society of which he
was talking was composed by all those dynamics and energetic young
persons who attended his speeches, whereas the State was represented
by an old-fashion and aged intellectual gerontocracy. To look outside
the Spanish boarder, as Ortega did, was therefore a factual and vital
necessity.

1.5 A philosopher or a politician?

In 1910 Ortega obtained the chair of Metaphysic at the University of
Madrid. He thus realised his desire to become an official intellectual, to
obtain a relevant social status within the Spanish society of the XX
century. He did not renounce to look for the collaboration of the society
at large, writing in numerous newspapers, launching new reviews and
speaking in political meetings. He was indeed a public figure. His
political program presented in 1910 founded in the following years a
growing interest also within national politics. Thus, on March 23 1914,
he was invited as the representative of the Liga de Educacion Politica
Espafiola to pronounce a public speech at the Teatro de la Comedia of
Madrid. This political association, launched in 1913, proclaimed itself
neutral in relation to the party system even if it was really akin to the
Partido Reformista [Elorza, 2002: 72-74]. Ortega, on that occasion, clearly
mixed his philosophical and political role, in a conference significantly
entitled Viejay Nueva Politica. The pedagogical and political concerns he
already manifested in his previous writings® now acquired a new
concreteness. Indeed, on this occasion he formally was the spokesman
of a political association.

In this conference he claimed for a direct intervention of the
University and the schooling system in politics, since he thought that
the political reform of the country should have been put into practice by
starting from an educative process. As he had previously declared in a
conference at the Escuela de Magisterio in 1913, he felt that the “time of
the master” had come. In other words, it had come the right moment for

® «El texto de tal disertacion contiene casi todo lo que su autor habia ya dicho
sobre Espafia, en diferentes ocasiones y en diversos articulos. No hay pues,
rectificacion, sino exposicidn sistematizada de conjunto». Cfr. S. M. Tabernero
del Rio [1993: 57].
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implementing a popular education in order to obtain a political
regeneration. In the Madrilenian meeting of March 1914 he directly
assigned for the first time this regenerative role specifically to the
institution to which he belonged, that is the university. The new politics
mentioned by Ortega was actually a curious synthesis of pragmatism
and idealism, in the sense that he conceived politics as an intellectual
activity. Every political decision should have been taken considering the
needs of the population at large, thinking deeply to the consequence of
every choice taking into consideration the existence of a common good.
Against the caciquismo- that could be defined as a political practice of
lobbying lacking a political culture [Gonzéalez Herndndez, 1999;
Villacafias, 2014] — Ortega assigned to the University, conceived as a
laboratory of intellectual thinking, a leading role in determining the
ends that political leaders should have to realise and put into practice.

Not only the politicians, but also the philosophers and intellectuals
of the generation of ‘98, according to Ortega: «aplaudian la mediocridad
porque no tuvieron la experiencia de lo profundo» [OC, I. 772], largely
causing disruptive consequences for the general political and historical
condition of the country [Storm, 1999]. Ortega moved a very radical
critique to the old politics, the Espafia caduca [OC, I: 762], as he called it,
which was conceived as responsible for the national underdevelopment.
However, he did not call for a complete destruction of the past
intellectual and political experiences, but rather for their
modernisation®. There were, for instance, some intellectuals figure of the
previous generation that he considered as fruitful examples to follow
even for that new generation that, after his speech, would have started
to leader the country, the famous Generacion del °14, a movement that,
significantly, sprang from the University [Costa Delgado, 2015]. In other
words, it is not possible during this period to separate the professorship
of Ortega y Gasset from his political interventions: culture and politics
were conceived as synonyms both in theory and in practice.

°* He indeed speaks of a «<nueva declaracion y voluntad de pensamientos que,
mas o menos claros, se encuentran ya viviendo en las concienc ias de nuestros
ciudadanos». J. Ortega y Gasset, Viejay Nueva Poalitica, in Obras Completas, tomo |,
p. 710.
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1.6 Philosophy as political education: the Meditations on
Quixote

Interestingly enough, the accusations he purported during the
political meeting in 1914 did not differ from the ones he presented in
what is unanimously considered as his first philosophical book: the
Meditations on Quixote, published in 1914. In this book he directly
quoted vast parts of his recent speech, accusing the entire intellectual
class, that constituted the pillar of the University, to have produced
intellectuals «educados por una edad rencorosa, que habia laminado el
universo y hecho de él una superficie, una pura aparencia» [OC, I: 802].
In the Meditations politics and philosophy are even more strictly
intertwined. His interpretation of Cervantes’ book aims at offering a
new perspective on a very popular text, deeply rooted in the collective
identity of Spain. By insisting on his critique against Unamuno [Cerezo
Galan, 2007], who individuated in Don Quixote the essence of a tragic
character lacerated by the conflict between faith and reason [Savignano,
2013], Ortega identifies in him a dynamic hero, who not only acted in a
new and positive way, but who was also able to transmit and teach this
proactive attitude to a larger population [Haro Honrubia, 2006]. Don
Quijote was used as a representative of the new national hero. During
his youth Ortega conceived his role as a philosopher and the intellectual
as strictly related to a political function, and he was persuaded of
having pedagogical mission to accomplish.

Accordingly, also the Meditations can be understood as a
philosophical attempt to build a new Spain in strong opposition to the
old-style politics Ortega wanted to replace. When he speaks about the
Quixote, he is indeed talking about the political situation he was living.
He thought that the only way in which the philosophical practice could
have been useful would have been as a meditation on the present
enriched by a theoretical and historical perspective. Thus it is possible
to notice an evident proximity of his academic interests to the concrete
political goals of his generation. So, when he mentions the adventurous
character of Don Quixote he defines it as a real and true tendency to
ameliorate the material conditions. Therefore, not simply as the «vapor
de un cerebro» [OC, I: 811], that is the mist of a confused brain such as
that of a mad. On the contrary, Don Quixote epitomised a positive
attitude, maybe utopian but not completely unrealistic, to change the
circumstances that impeded the free evolution of one’s own personality
and, consequently, of society.
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Ortega tried to do it by acting as an innovative intellectual from his
academic chair. Interpreting the desire of a whole generation, he tried to
import in Spain the most recent philosophical debates that were
animating the European intellectual scenario. He was one of those
young students who, at the beginning of the XX century, had had the
possibility to spend a formative period abroad thanks to the fellowship
given by the ILE and the JAE. Indeed, the social pedagogy that Ortega
imported and adapted to the Spanish context was strongly influenced
by the thought of Paul Natorp, and the very ideas he purported found
within the Spanish academia a very fertile background for germinating.
This is proved, for instance, by the fact that the very book of Natorp had
been translated into Spanish by a young professor: Manuel Garcia
Morente, who in the ILE’s Bulletin, when presenting the book, wrote
that the University of Madrid should have dealt with the creation of
culture in order to profoundly reform and ameliorate the conditions of
the country [Morente, 1914]. Significantly, Ortega calls his meditations
on Quijote “experiments for rescuing his circumstances”. An expression
that meant an attempt to elevate the academic and political debates and
design a fruitful political project™.

However, by the end of 1914 the European War was approaching
and that political atmosphere which could have rendered possible a
revival of the liberals values was deteriorating. The LEP, created just
few month before, interrupted its activities. This situation encouraged
Ortega to think about new political projects with the aim of continuing
to exercise his influence within the political and cultural scenario. This
is why he founded, in January 1915, a new cultural review called
Espafia. This publication was rendered possible thanks to the economic
help of Nicolas Maria de Urgoiti, a Basque entrepreneur who, from then
on, represented a constant reference point for financing all Ortega’s
projects. The goal of Espafia was the same of the LEP and the PRE and
among the participants to this project it is possible to find several people
who already signed the Manifesto of the league. Among them Ramiro de
Maeztu, Pérez de Ayala, Azafia, the very secretary of the PRE, Luis de
Zulueta and one of the most acclaimed intellectuals of that period:
Eugenio d’Ors [Zamora Bonilla, 2002: 152-153]. In spite of the great
expectations of Ortega the project was soon abandoned and the last

¥ ([Ortega] delinea un’idea di filosofia come scienza universale coniugata con il
riconoscimento della sua costitutiva valenza pratica in questa capacita di
comprensione- salvacion del presente ed elaborazione di un progetto politico-
culturale che disegni, altresi, il compito proprio dell’intellettuale nei confronti
della realta» [Cantillo, 2012: 33-34].
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articles he published for this review date back to the beginning of 1916.
The dismissal of this cultural initiative was probably due, as Antonio
Elorza has demonstrated [2002: 84-88], to the very limited audience it
had been able to reach and the subsequent economic difficulties that
rendered impossible its survival.

During the period comprised between 1910 and 1916 professor
Ortega y Gasset was not only engaged in a constant political activity,
but was also closely tied to outstanding politicians. Most of these
politicians shared with him a common preoccupation, that is to say that
they felt the need to modernise the country according to a liberal
framework, with the aim of increasing social justice and promoting
egalitarianism as two basic conditions for rendering possible an open
and competitive society. The idea grounding this movement was that of
posing the bases for developing a new intellectual elite*. The role of this
elite would not have been that of perpetuating an oligarchic form of
exercising power, but rather to implement a real democratisation of
Spain. Not in the sense of a general levelling of culture [Haro Honrubia,
2008: 66], but as an ascending process of the population towards the
highest level of knowledge. This could have been rendered possible by
the institutionalisation of a popular education and the dissemination of
knowledge within the university and via the existent mass media, i.e.
newspapers and cultural reviews. Surely, Ortega obtained very scarce
results in terms of mass engagement®, but he did play an agglutinative
role within the progressive political culture of his country, dialoguing

" Cerezo Galan [2011: 16-31], significantly defines this period of Ortega’s
production as an attempt to establish an enlighten cultural attitude among those
who had to act in politics: «La generacion de 1914 interviene en la vida publica,
creando opinion, en cuanto intelectual, reduplicativamente, es decir, en funcién
de un saber profesional y una disciplina metddica, que le confiere autoridad y
prestigio.[...] La proyeccion de esta actitud metddico/ reflexiva en politica tenia
que ser decisiva y definitoria». Ibidem, p. 23.

¥ Vicente Cacho Viu, for example, is extremely critical in relation to the concrete
effects of the political pedagogy theorised by Ortega: «el cambio desencadenado
entre las minorias cultas no tuvo su debido correlato en una accion educadora
masiva, hecha imposible por la impermeabilidad del mundo oficial y aun de
amplios sectores sedicentemente tradicionales; monopolizador aquel, el Estado,
de una ensefianza universitaria y, con el tiempo, de cuotas crecientemente
importantes de la elemental obligatoria, y fuertemente implantados éstos, con
pedagogias ya andadas a retirar, en los estudios secundarios». [Cacho Viu,
2000: 58].
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with some political figures such as Francisco Giner de los Rios™ and
Pablo Iglesias [Cabrero Blasco, 2012].

To the activity of the LEP, participated several of the most
outstanding figures of that time such as Ramiro de Maeztu, Antonio
Machado, Manuel Azafia, Pablo Azcarate, Américo Castro, Manuel
Garcia Morente, Lorenzo Luzuriaga, Salvador Madariama and Ramén
Pérez de Ayala. Ortega represented the reference point of an entire
generation which was trying to radically change and revolutionise the
previous political regime, a modern Don Quixote™.

1.7 The University of Madrid at the beginning of the XX
century.

After the dissolution of the LEP and the failure of Espafia Ortega
decided to devote himself exclusively to the personal meditation and
the academic life, conceived for the first time in his personal existence as
a profession secluded from a direct intervention in politics. This new
aptitude of the philosopher is reflected in a new sort of publication,
quite intimate, which he began in 1916: El Espectador. From then on
Ortega renounced to the active political intervention, but without
abdicating to the critical role that he assigned to the intellectual in
relation to the political life. He abandoned the political arena to join a
new form of critical spectatorship, aiming to «raise a stronghold against
politics», offering a pure theoretical account on political issues®.

® Giner de los Rios saw «en Ortega al lider de la generacion de jovenes
intelectuales que toman con vigor las riendas de la cultura espafiola y que, por
encima de la generacion que les precede, conectan con la moral de la ciencia que
Giner defendia desde los comienzos de la Restauracion». Aymerich Soler, 2002:
173.

“ See on this point the very precise work by Menéndez Alzamora, La generacion
del 14 y José Ortega y Gasset, in M. Menéndez Alzamora and Robles Egea (eds.),
Pensamiento politico en la Espafia contemporéanea, Trotta, Madrid, 2013. On this
generation see as well the interesting article by Costa Delgado, Capital cultural,
carrera profesional y trayectoria politica en la crisis de la Restauracion, in «Sociologia
Histdrica», 2, 2013, pp. 153-180.

® As Westler and Craiutu [2015: 594] correctly put it: «In Ortega’s view, the task
of El Espectador was to curve out a space for independent reflection in an age of
impassioned politics and to provide respite to those weary of ideologically
driven discourses and who sought to preserve their intellectual independence.
As such, El Espectador was supposed to represent a rejection of “bad” politics,
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In the meanwhile he was teaching at the University of Madrid, an
institution characterised by a very elitist and old-fashioned structure,
but with reformist tendencies. Indeed, the JAE was acquiring a
predominant role also within this University, and at that time
represented the most prestigious cultural institution of the country. The
JAE represented the engine of the Spanish socio-political modernisation
and for this reason, in spite of declaring its political neutrality, it had to
face the resistances of conservatives and catholic sectors both within
and outside the University. Nevertheless, after having overcome a first
political impasse that could have determined the death of the JAE at its
very beginning®, it later gained a growing influence within the
University as a cultural reference point [Otero Carvajal and Lépez
Sanchez, 2012: 129].

Ortega’s relation with the ILE and, subsequently, with the JAE, was
extremely close. He shared the same interests in renewing the cultural
and political scenario through a pedagogical activity and he was
particularly fascinated by its founder: Francisco Giner de los Rios
[Sanchez de Andres, 2010: 49-93]. Ortega was not the only one to share
this vision. Indeed, the fellowship program carried on by the JAE had
produced in very few years a fervent climate of international
dynamism. During the first years of its life, the program gave to more
than 300 university students and young researchers the possibility to
spend a period abroad, an impressive number considering the scarcity
of the student population. Moreover, the majority of these students
during their studies in a foreign university had the opportunity to
acquire an in-depth knowledge on educative and pedagogical issues, on
the didactic methodology and the university reforms that had been
recently carried out in other country. In fact, 140 of the total fellowships
given between 1907 and 1914 had been allocated to research conducted
on pedagogical themes [Marin Eced 1987: 261-278]. An extraordinary
effort which resulted in a large number of publications explicitly

i.e. ideological politics, and it constituted a model for a more effective
intellectual engagement with the political world».

® The most violent attack against the JAE came from the very minister
Rodriguez San Pedro who on December 27, 1907, declared at the Congress of
deputy his deepest worry for the consequences that this institution could have
produced in terms of undesired modernisation: «Si por un cosmopolitismo
exagerado no puden debilitarse y quebrantarse los fundamentos morales en que
toda la Nacion debe descansar». Diario de Sesiones del Congreso, legislature 1907,
vol. 436, n. 127, p. 4003.
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devoted to these problems. Among the most prolific researchers and
writers who had been formed via a JAE’s fellowship it is possible to find
authors such as: Lorenzo Luzuriaga, Rodolfo Llopis Ferrandiz,
Fernando Garcia Medina, Antonio Gil Mufiiz, Concepcion Sainz-Amor
Garcia, Félix Marti Alpera, Antonio Juan Onieva Santamaria, Pedro
Rossell6 Blanch e Fernando Séinz Ruiz.

Thus the ample general consensus of Ortega’s proposal was mainly
especially due to the fact that the audience to whom he was speaking
had received his very intellectual inputs and shared a common vision.
The tight bond between the JAE and the University was legally
recognised by a Royal Decree (11-4-1913) which established that its
secretary would have to be a university professor. Significantly, one of
the most vigorous supporters of the JAE in the parliament was Eduardo
Ortega y Gasset, the brother of the philosopher. In the course of a
discussion on the possibility to limit the scope of the JAE he maintained
the necessity of preserving the autonomy of the institution, affirming
that the vision it endorsed was not a form of radicalism, but just a
moderate reformism which could have enriched the liberal tradition of
the country without any subversive tendency .

This discussion in the parliament revealed the existence of a more or
less hidden struggle that was taking place inside the University during
that period. The growing power exercised by the ILE and the Krausist
influences did encounter the opposition of the catholic members of the
faculty of Philosophy of the University of Madrid, exacerbating an
opposition rooted in a recent past. In particular, whereas the
department of Metaphysics was traditionally more inclined towards a
laic and progressive philosophical and political outlook, since the
teaching of the former Republic president Nicolds Salmeron Alonso
[Alcaraz, 1991]; on the contrary the department of the History of
Philosophy constituted, since the professorship of Marcelino Menéndez
y Pelayo, an outpost of the traditionalism and anti-Krausism. In spite of
being originally created by the founder of the Krausist movement in
Spain, i.e. Sanz del Rio [Orden Jiménez, 2000] this department
constituted, since the time of Menéndez Pelayo, the epicentre of the
resistance against the modernisation of the University. Menéndez
Pelayo’s idiosyncrasy towards Krausism traced back to his youth as a
student of professor Salmeron, who he considered as a despotic and
incompetent teacher. For instance, he wrote to his friend a letter, dated
1874, in which he condemned the temper of the professor with this final

' See the interesting text collected in Diario de Sesiones del Congreso, legislature
1914, vol. 501, n. 110: 3366, 3397-3398.
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remark: «Esto te dara muestra de lo que son los Krausistas, de cuyas
manos quiera Dios que te veas siempre libre»®.

When Ortega did obtain the chair of Metaphysics he had to defend
also the interests of the institution that he indirectly represented, that is
the ILE and the Republican tradition. In the meanwhile, after the death
of Menéndez Pelayo, the chair of History of Philosophy had been
assigned to Adolfo Bonilla y San Martin who, since 1910, started to edit
the complete works of his master. The struggle among the two souls of
the Faculty of Philosophy constituted a recurrent character of the
Spanish University until the civil war which ended up in the hegemony
of the most traditionalist side. A continuous contraposition between
laicism (Ortega), and Catholicism (Menéndez Pelayo-Bonilla-Zubiri)
[Cafias Ldpez, 2005]. A latent struggle that did not vanish neither
during the 30s, when a philosopher somehow akin to the philosophy of
Ortega, that is Xavier Zubiri, was put in-charge of the Department of
History of Philosophy.

José Ortega y Gasset was then acquiring a growing influential role
within the intellectual sphere and also within the public opinion. After
his Madrilenian conference and the publication of the Meditations he
became, as Jordi Gracia [2014: 84] has written, something similar to a
media star of the time. He represented an emblematic figure of what
later would have been named the Edad de Plata of Spanish culture, an
intellectual constellation in which Ortega represented a planet able to
attract several satellites, as illustrated by a marvellous painting of
Giménez Caballero in 1928 (see Annex 1).

This image also constitutes a wonderful testimony of the counterpart
of this modernising group that, during the Edad de Plata and also in the
following years, characterised the conservative tendency of the Spanish
cultural system: a contraposition among diametrical opposite
intellectual and political groups that existed not only inside the Faculty
of Philosophy but also in other faculties and, more generally speaking,
in the whole cultural debate. This contraposition would later cause
disruptive consequences in the political history of the country. On the
one hand the galaxy of Ortega, who had a very relevant role during the
20s. This group gravitated towards the liberal newspaper El Sol,
lunched by Ortega and Urgoiti in 1917 [Desvois, 2010]. On the other
side, the group which composed the editorial staff of ABC, a
conservative newspaper which during the next decades would replace
the hegemonic role played by Ortega and his followers. Ortega’s

* Marcelino Menéndez Pelayo, Epistolario, Fundacion Universitaria Espafiola,
Madrid 1982-1991, I: 104.
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collaboration with El Sol was extremely fertile. He chose this particular
means to go beyond the limited academic circle. During fifteen years
(1917-31) he published in El Sol 426 articles. For this reason, when
abandoning this editorial project, in 1931, he affirmed that in those
articles one could have found his whole philosophy in pills®* [OC, IV:
625].

So, by the end of the second decade of the XX century, the wish of
reforming and modernising the country founded, in the University of
Madrid, the support of a young generation of students and researchers
really willing to change it. This desire was concretised also from a
legislative point of view through the project of University autonomy
proposed by the minister of education César Silié in 1919. The aims that
moved the minister was very similar to the one purported by Ortega, as
revealed by a precedent essay written by Sili6 in 1914. Indeed, he
thought that the University represented an old-fashioned institution
that should have been reformed in order to ameliorate the conditions of
the society as a whole:

Pensamos —separandonos de la opinion de muchos a quienes asusta la idea
de conceder un régimen de libertad a las actuales universidades, entecas y
viciadas en su funcidn — que en el radicalismo de la reforma podréa hallarse
el remedio.[...]Hay que proceder de manera que resulten invertidos los
estimulos: que haya de preferirse a la Universidad preparatoria de
examenes rutinarios y faciles, la Universidad elaboradora de ciencia y
formadora de hombres [Silig, 1914: 103].

Silid’s project aimed to reform an institution considered as unable to
propagate to the rest of a population a culture that could have been
perceived as useful. Before starting to implement the University system,
not only in the biggest cities of the country but also in smaller towns, it
would have been necessary to reform and modernise this institution by
promoting a reform from within [Puyol Montero, 2011: 24-29]. This
thought was totally shared by the very Ortega, has proven by an article
he wrote in 1915 for Espafia, in which he contrasted the idea of opening
anew university in Murcia®.

¥ For a detailed study of the journalistic activity of Ortega y Gasset during this
period see the very interesting article of Blanco Alonso, 2010, in particular pp.
85-100.

® «Llevar a Murcia una Universidad era como enviarles un cuerpo muerto, de
que en su lugar debia creares una institucién mas moderna y eficaz» [OC, 1:855].
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The catastrophic conditions of the university had been denounced
also by some professors of the University of Madrid, significantly by
one of Ortega’s friend and a member of the LEP: Manuel Garcia
Morente. A year before the presentation of Silid’s project he wrote a
long essay for the Bulletin of the ILE in which he highlighted the
existence of a constitutive problem inside that institution: «El problema
interno de la Universidad no puede resolverse sino por la Universidad
misma» [Garcia Morente, 1996 [1918]: I, 2: 86]. When the minister
announced the reform project he praised the decision. He was
persuaded, as his friend Ortega was, that all the political and social
problems of the country sprang from the deficits of the University
system. Commenting the project of the minister he wrote: «La
decadencia de la Universidad espafiola es atribuible a muchas causas
ciertamente; pero una de ellas, y de no escasa importancia, es el
alejamiento de la sociedad, en que la Universidad ha ido malviviendo»
[Garcia Morente 1996 [1919]: I, 2: 146].

By separating this institution from the State’s bureaucracy, according
to Morente, it would have been possible to near the civil society. The
independence of the University from politics, its autonomy and the
possibility of developing an open and free scientific research could have
produce a growing interest among the intellectuals in the quality of the
infrastructures in which they teach and of the methodology of their
teachings. Improving the interests for the real effects that they research
could bring about in society. Morente did not ponder exclusively a
formal reform, but tried to define also the basic guidelines of a new
methodology and contents of teaching. He underlined the need of a
critical education aimed at forming democratic habits and also at
enhancing the research at its most advanced level®. In fact, he thought
that an education purely attentive to the real conditions of the job
market would have been a perversion of the authentic goal of the
university system®. He also set some concrete goals to be realised in
terms of modernisation of the university structure: the enhancing of the
library facilities, of seminars and laboratories, the active collaboration

* «La funcién universitaria, en consecuencia, no sera solamente la docente de

ensefiar sino, sobre todo, la productiva, la investigadora, la inventora» [Garcia
Morente, 1996 [1919], I, 2: 150].

% «Una Universidad puede responder a cuatro tipos o ideales distintos: el
docente, el educativo, el cientifico y el profesional. Los tres primeros se
determinan esencialmente en funcién del concepto que se tenga del sentido y
valor de la ciencia. El cuarto es una perversion del ideal universitario, cuasa por
el abuso del poder central del Estado» [Ibidem: 149].
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between research groups of experienced scholars and young students
with the aim of limiting the formal lectures. Generally speaking, a
growing participation of the students to the life of the University and a
selection of the teachers according to a competitive criterion. The
Spanish university were about to follow the examples of other European
countries engaged in an overall reform of this institution, in particular
following the French model [Baratas Diaz, 1995], enhancing the higher
education autonomy and the creation of independent research centres.

To summarise, it seems correct to affirm that the JAE had brought
about, in a very short period of time, enormous results. It realised an
extensive lobbying activity within the University and, in particular, via
the Centro de Estudios Historicos, which generated a positive climate that
permitted to put into practice a radical change. Among the members of
the Centro, a research institute of advanced studies, there were
outstanding intellectual figures such as Menéndez Pidal, Americo
Castro, Manuel Bartolomé Cossio, Julian Besteiro, Manuel Garcia
Morente and José Ortega y Gasset.

However, in March 1922, the scenario significantly changed: the
minister’s activity was stopped by a new wave of resistance which
sprang from the same University of Madrid, from its conservative and
catholic wing. The excuse was offered by the controversy on the
celebration of the Day of the Student. This day was traditionally
celebrated by the catholic student association on March 7", anniversary
of Saint Thomas Aquinas. The minister decided to renew this tradition,
without considering the fact that the Dean of the University of Madrid,
Carracido, had already set a different date: February 4". This dichotomy
produced a crash of catholic against nonreligious associations. The first
were supported by the political forces: not only the minister but also the
King decided to take part in the celebration taking place in March. This
event opened the way to an overt conflict between traditionalists and
reformists, both inside and outside the University. A conflict that
reached politics, determining the end of Silid’s project and his
replacement during the following summer with a traditionalist minister:
Montejo y Rica.

1.8 The guidelines of Ortega’s professorship
The philosophy of Ortega during this period developed according to
some main basic guidelines: the interest for Cohen’s Neo-Kantianism

and Husserl’s phenomenology and the study of the value theory
developed by Max Scheler [Savignano, 1996: 5-20]. Starting from all
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these influences he developed his theory of perspectivism, a
philosophical account that assigned to single individuals a creative and
productive function in relation to the reality surrounding them
[Graham, 1994; Defez i Martin, 2003]. All these different influences
constituted the object of his teachings and constituted also part of a
theory of education he sporadically sketched during his lectures and
writings. As already pointed out, the theme of education played a
fundamental role in his most famous essays and conference, such as the
Meditations on Quixote and Vieja y Nueva Politica, but also in other
writings such as El Quijote en la Escuela (1920). In all these texts Ortega
repudiated an utilitarian form of education which was largely accepted
at that time and represented, in Spain, by Antonio Zozaya”.

His criticisms towards an utilitarian concept of education were
directed against the tendency of prioritising the preservation of the
status quo over the possibility of tracing new scenarios. He presented
his arguments in particular in an article entitled Los “Nuevos” Estados
Unidos in which, by following the theses of the German pedagogue
Georg Kerschensteiner, he describe his education as opposed to the
process of adaptation in utilitarian terms, talking about a pedagogia
deportiva in contrast to a pedagogia utilitaria. Influenced by the new
biological discoveries, and in particular by the theories of Hans Driesch
(1867-1941) and Jakob Von Uexkiill (1864-1944)*, Ortega considered the
evolution of human life not as a mere form of adaptation to reality, but
rather as a creation and moulding of a new state of affairs [Rogers,
1994]. Therefore, he considered pedagogy as a discipline aimed at
stimulating human creativity without thinking exclusively to its
pragmatic utility. That is to say, not considering as the ultimate goal of
education that of promoting only the ability of solving pragmatic
problems for achieving predetermined targets. For this reason he gave
particularly importance to a humanistic culture which could enhance
the creative potentiality of each person, as demonstrated in particular
by the poetic thinking and the use of metaphors as a personal language
having a universal validity®.

®In 1920 Zozaya published an article, entitled Aprendamos a vivir, whose thesis
were in radical opposition to the ones purported by Ortega. See La Libertad, 12-
111-1920.

* Regarding this biologist Ortega declared in 1922: «[D]ebo aclarar que sobre mi
ha ejercido, desde 1913, gran influencia estas meditaciones biologicas. Esta
influencia no ha sido meramente cientifica, sino cordial» [OC, VI: 308].

* Salas Ortueta, 2009: 141: “El lenguaje, la perspectiva individual y el contexto
social dentro del cual un individuo se produce preexisten a la invenciéon de una
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He conceived education as the main way through which all persons
could have reached a complete fulfilment of their own humanity
through a liberal process of emancipation and self-improvement®,
Accordingly, he thought that, as a professor, he had the duty to foster
the ethics of research among his students and to contribute to the
enhancement of culture, which in this period, for him, represented a
sort of ethical and socio-pedagogical norm [Parente, 2013: 13]. Not just
an abstract idea, but a principle of moral conduct” [Pellicani, 1971].

For these reasons, all the social institutions that were responsible for
the education of the young generations — such as the Church, the State,
the School and the private institutes of education — should have
contributed to ameliorate the lives of each and every citizen so as to
offer to everyone the same opportunity to live a satisfactory life®. Thus,
in this period, Ortega’s philosophical account was strictly bound to his
pedagogical concern. For instance, the very distinction between a rigid
and bureaucratic State and a fervent civil society is also reflected in his
theory of education, with the distinction between an external and
imposed culture as opposed to a personal and interiorised education.
This second type of education differs from the first insofar as it always
put into question the external reality, fostering a proactive attitude
towards the research and the significance of culture for one’s own life
[Ferrari Nieto, 2009]. This is due to the fact that, according to Ortega,
knowing is different from comprehending [Scotton, 2014], and this is
true in particular as far as the political sphere is concerned [OC, I:770].

Starting from these premises Ortega assigned to education a very
precise political goal. Indeed, given that culture is not merely conceived

metafora y a la vez este decir es efectivo e incluso puede adquirir vigencia de
acuerdo con unas condiciones o reglas». On the importance of metaphor as an
expression of the personality and as a form of vital reason valid at the
interpersonal level see in particular Gutiérrez Pozo, 2000a and 2000b. A more
recent perspective is offered also by Scotton, 2014.

* To Ortega the sportive attitude of human intelligence would ultimately render
possible the enanchement of «Los impetus originarios de la psique, como son el
coraje y la curiosidad, el amor y el odio, la agilidad intelectual, el afan de gozar
y triunfar, la confianza en siy en el mundo, la imaginacion, la memoria» [OC, II:
405]

7 «La cultura — la vertiente ideal de las cosas — pretende establecerse como un
mundo aparte y suficiente, adonde podamos trasladar nuestras entrafias. Esto es
una ilusion y sélo irada como ilusion, sélo puesta como un espejismo sobre la
tierra, esté la cultura puesta en su lugar» [OC, I: 812].

* «Los organismos por la cultura creados — ciencia o moral, Estado o Iglesia — no
tienen otro fin que el aumento y potenciacién de la vida» [OC, 11:225].
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as an external set of knowledge but also as an internal and personalised
comprehension of the world which contributes to forge the moral and
intellectual habit of each individual, this means that each person
possesses a proactive attitude to change the external reality according to
his perception of the normative character of social rules. When Ortega
affirms that «la voluntad es un objeto paradoxal que empieza en la
realidad y acaba en lo ideal» [OC, I: 818], this means that every cultural
production and political reality cannot be conceived without taking into
account the individual who brought it about, and that every significant
social change cannot but be the result of an educational process and the
realisation of a vital need. The function of education is therefore that of
exhibiting the relation between the individual and the community in a
way that can render the second of these terms intelligible to the first®,
And this is rendered possible in particular by the process of rendering
comprehensible the culture of a nation, that is the raison d’étre of the
community. For this reason, he wrote:

La cultura nos proporciona objetos ya purificados, que alguna vez fueron
vida espontanea e inmediata, y hoy, gracias a la labor reflexiva, parecen
libres del espacio y del tiempo [...] Lo que hoy recibimos ya ornado con
sublimes aureolas, tuvo a su tiempo que estrecharse y encogerse para pasar
por el corazén de un hombre [OC, I: 755].

Ortega exhibits an Aristotelian account of human being, considered
as a social animal [Haro Honrubia, 2015: 498]. But to be a social being
every and each individual must comprehend the reality which
surrounds him and have to retrace the reasons which have produced
that society rather than another. In other words, for being a member of a
community each person must comprehend and share with the other
members of the same group a common background, and this
contributes to define a collective identity which constitutes the basis of
the social consensus:

Apenas herida la retina por la saeta forastera, acude alli nuestra intima,
personal energia, y detiene la irrupcién. La impresion es filiada, sometida a
civilidad, pensada — y de este modo entra a cooperar en el edificio de
nuestra personalidad. [OC, I: 781]

® It is true as Haro Honrubia wrote, that during his youth and before 1914:
«Para Ortega el valor del individuo se manifiesta y justifica en lo social o
colectivo» [2015: 495], but at the same time the society has to justify his existence
by calling for the participation and collaboration of the individuals who
compose the community.
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This is evidently opposed to a defence of the status quo. In fact, the
rejection of the acquired culture is always possible and sometimes
desirable. Thanks to the better comprehension offered by the educative
process this rejection would not ultimately end up in an anarchical rash,
but rather in a reasonable political proposal rising from the will of the
single individualities. From a political point of view, Ortega’s pedagogy
cannot be classified neither as conservative nor as revolutionary. On the
contrary, it constitutes a project of participative politics, characterised
by a previous revitalisation and rationalisation of the public debate
through an educative process since, as he put it: «una cultura
impresionista esta condenada a no ser una cultura progresiva» [OC, I:
785].

A democratic system that did not prioritise a critical education
among its citizens would consequently be, according to Ortega, a de
facto non-democratic government. Civilisation is therefore conceived by
the Spanish philosopher as a process of development of individual
freedom in order to contribute to the social progress [Serafin-Tabernero,
2009]. Indeed, it is in the single person that Ortega identifies the
cornerstone of the relation between the individual and the community,
and this is reflected in his pedagogy that assigns a pivotal role to the
valorisation of one’s own vitality. Within this general philosophical and
pedagogical outlook and the context described in the precedent
paragraphs, Ortega y Gasset exercised his professorship at the
University of Madrid arousing the interest of the students and
stimulating a regeneration of the University from within. The significant
effects of his teaching on the political and cultural Spanish scenario will
be analysed in detail in the next chapter.
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Chapter 2.
Fortunes and failures. The golden age
of an impertinent intellectual

The period comprised between 1920 and 1935 represents the apogee of
Ortega’s intellectual and political experience, in all its facets and
different roles. During this period he was firstly a respected political
advisor and, successively, the founder and leader of a liberal party. The
centre of his interests and preoccupations was still represented by the
educative problem that during these years started to be quite
exclusively declined in the terms of the need of a comprehensive
university reform. In a period in which both at a national and at an
international level the political scenario was experiencing a continuous
institutional turmoil, the pedagogical proposal of the Spanish
philosopher acquired a more and more relevant political scope and
goal. This was partially due to the constitutive strands of his educative
theorisation, always conceived as a form of enhancing the political
awareness and consequent participation of citizens to public life.
However, the social political contingencies did determine a new
formulation of the main problems that had always represented the
kernel of Ortega’s political and pedagogical vision. In this context, he
had to directly face a new and compelling problem: the education not
only of the uneducated person, but also and foremost of the impolite
one, of the person who rejects all form of education but who violently
demands his right to intervene in the public sphere.

This chapter investigates (§1) Ortega’s definition of the proper role
of the intellectual and liberal philosopher as part of a restricted elite
that, far for being separated to the rest of the society, had to accomplish
to its political responsibility for the enhancing and amelioration of
democracy. It is exactly to promote this cultural and social development
that the philosopher created what would have been one of his most
effective and important projects: the Revista de Occidente (82). Through
this editorial project he was able to reach a far more ampler public than
the one that populated the University, obtaining a social power and a
public recognition that rendered him a reference point not only within
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the academia but also and foremost within the whole Spanish liberal
bourgeoisie. At the same time, he continued exercising a leading role
also within the Faculty of philosophy at the University of Madrid (83),
where he started to focus more frequently on pedagogical issues, with
the aim of proposing a reform of the intellectual both inside the
university and in the social sphere. The changing political conditions
and, in particular, (84) the onset of the dictatorship of Primo de Rivera
determined the first of a series of critical moments within the life of
Ortega y Gasset both as a liberal thinker and as a public figure.
However, whereas many Spanish and international intellectuals were
increasingly moving towards fascists or at least authoritative political
perspective Ortega, on the contrary, always maintained during the
period of the dictatorship a liberal outlook, persuaded that the only
plausible solution to every political question should have been offered
by a critical analysis of reality, and never by a violent intervention. In
the meanwhile, (85) the University of Madrid was acquiring a more and
more massive dimension that mirrored both the growing extension of
the middle class of the country and its growing politicisation that was
causing disruptive consequences in the institutional stability of the
nation. Ortega did consider as indispensable such a reflection on these
new phenomena. His ideas would have been translated into an overall
philosophical account immediately after the end of Primo de Rivera’s
dictatorship, mainly through the publication of two main books: (86),
The revolt of the masses and The mission of the University. These texts
focused on the same problem — the dangerous relationship between
democracy and the mass society — by two complementing perspective:
from the point of view of the political ruler and from the point of view
of the intellectual leader. The two perspective ultimately merged in the
very experience of Ortega who in 1931 founded with some other liberal
intellectuals the Agrupacién a Servicio de la Republica (8§7). This new form
of philosophical intervention in the political sphere represented the
peak of Ortega’s long meditation on the role of the intellectual in society
and an experience that marked also the successive political and cultural
life of the nation in the following years. Significantly enough, one of the
institution which benefitted the most from this intellectual intervention
in the realm of politics would have been (88) the University, and in
particular the one of Madrid and its humanistic faculties that lived an
extremely exciting chapter of its life that would have been dramatically
putinto question during the following years.
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2.1. Ortega behind the scenes of politics

Ortega’s disaffection towards an active political participation and
the following focus on the academic activity did not produce a lack of
interest in political issues in the period comprised between 1915 and
1922. On the contrary, he played a peculiar role of political advisor
concerning all the major topics at stake within the public debate. This is
evidently reflected in the articles he published for three main
newspapers and reviews: El Imparcial, El Sol and Espafia.

In the liberal newspaper El Imparcial he published in 1917 a series of
articles significantly entitled Hacia una mejor politica, [Towards a better
politics]. Through this slogan he called for a substantial change in the
way in which the political themes were discussed within the public
debate, both in the Parliament and in the ampler domain of the civil
society. Indeed, he was persuaded that only by sharing a better
understanding of the political issues at stake and favouring a well-
informed public opinion, it would have been possible to construct a
better society. For overcoming the politics of the Restauraciéon he
considered as indispensable firstly to educate citizens in order to build a
public opinion: «Los ministros espafioles tienen de la vida social una
idea propia, a la vez, de un Faraén y de un cacique de aldea. Creen que
la vida social se hace en sus despachos. No se enteran de que la vida
social es convivencia» [OC, 111:25].

For this reason, Ortega assigns to the intellectuals a pivotal role in
the process of building the public opinion. He thought that only by
nearing citizens to the parliamentary discussions and stimulating a
conscious debate within the civil society on these themes, the goal of
constructing a solid public opinion could have been realised. Moreover,
he was persuaded that this process should have been put into practice
by a new generation of young intellectuals — professors, teachers and so
on —who, guided by the common purpose of modernising the country,
had to reform an old and obsolete political system. The most significant
instances of this tendency in the works of Ortega are respectively an
article and a long essay he published in Espafia and El Sol: Imperativo de
intelectualidad (1922) and Espafia Invertebrada (1922). This second text in
particular enjoyed an incredible fortune not only in Spain but also
abroad, significantly contributing to determine the most various and
often antithetical interpretations of the political and social thought of
Ortega during his whole life®.

® Ortega, in the prologue to the second edition of this essay expressed his
worries for this multiplicity of interpretations that often subverted the sense of
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During the 20s the philosopher unceasingly called for a twofold
reform of the Spanish culture, that is to say both a change in the general
philosophical outlook provided by the University and a reform of the
relationship among intellectuals, politicians and civil society
[Savignano, 1983: 25]. In particular, he conceived that professors, writers
and scientists should all contribute to the reform of the political
discourse by forming an enlighten elite able to set the bases of the social
consensus towards a new form of conceiving politics: «construir una
minoria selecta capaz de influir hondamente en los destinos étnicos y
dar un comienzo de nueva organizacién a este pueblo nuestro que se
deshace y atomiza dia por dia» [OC, Ill: 383]. The pessimism which
followed the failure of the LEP in 1914 just vanished in 1922 with the
publication of the Imperativo de Intelectualidad, a text in which Ortega
declares that the Spanish intellectuals had finally the opportunity to
accomplish to their political mission, that was «la hora de la gran tarea»
[Ibidem]. After the end of the | World War he conceived the possibility of
putting into practice a form of engaged professorship, abandoning the
party system, could have renewed the reformist tendency indicated by
the generation of the ’14. By appealing to a specific class, that was that
of the intellectuals and university teachers, he envisaged the chance of
constructing an aristocratic elite willing to ameliorate the general
condition of the whole civil society [OC: IlI: 385].

In order to do this he thought it was indispensable that intellectuals
traced the basic guidelines of a political project aimed to instil in the
public opinion the wish of taking part into a common national destiny
for realising a new and better society. This is the main topic of his
Espafia Invertebrada that begins by taking into consideration the issue of
the separatist movements of the Northern regions. These movements
had recently produced violent manifestation against the State
government, as in the famous case of the strike in Barcelona in 1919
whose main causes can be traced back to a lack of confidence in an old -
fashioned political system [Bengoechea, 1998; Pradas Baena, 2003].
Thus, in order to unify the country, it was necessary to move towards
the realisation of a unanimously shared political vision. Indeed, he
conceived a nation, like Renan, as an everyday plebiscite, that is to say
as a continuous and enthusiastic collaboration of citizens to a common
and unified political project. For realising this quite utopian goal it was

his political view. OC, Ill: 423: «Si yo hubiese podido prever para él tan
envidiable fortuna, ni lo habria publicado. [...] Al encontrarse ahora este ensayo
con los lectores que no estaban previstos, temo que padezca su contenido
algunas malas interpretaciones».
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necessary to count on a solid intelligentsia, able to transmit this project to
the public opinion®.

The basic aim of this intellectual influence was that of mitigating the
dramatic and violent effects of a direct intervention of the masses in the
political life, as recently proved by the Catalan turmoil and by the
bolshevist revolution. All these very different outbreaks of political
violence, to Ortega, shared a basic trait, i.e. a brutal aggressiveness that
was due to a lack of thinking and planning. A lack both of a real
comprehension of the social norms and of a set of political reforms. For
these reasons he called for the need of improving a reflexive attitude
concerning political issues both among politicians and the civil society.
He thought that the masses, that were increasingly conquering larger
political influence within the European society, lacked the essential
ability to take part into a serious political debate due to educational
shortages. In fact, he believed that only education should have provided
the basic abilities for understating and taking part in a really
participative democratic process. It was necessary to enhance a process
of alphabetisation and mass education, not of indoctrination but of
critical thinking. In fact, he thought that all revolutionary movements were
first and foremost blatant manifestations of cultural problems rather than
political ones. The lack of trust in the leading classes of the country had to be
counter by an educative process. In fact:

Este fendmeno mortal de insubordinacion espiritual de las masas contra
toda minoria eminente se manifiesta con tanta mayor exquisitez cuanto mas
nos alejamos de la zona politica. Asi el publico de los espectaculos y
conciertos se cree superior a todo dramaturgo, compositor o critico, y se
complace en cocear a unos y otros. Por muy escasa discrecién y sabiduria
que goce el critico, siempre ocurrira que posee mas ambas calidades que la
mayoria del publico. Seria lo natural que ese publico sintiese la evidente
superioridad del critico y, reservandose toda la independencia definitiva
que parece justa, hubiese en él la tendencia de dejarse influir por las
estimaciones del entendido. Pero nuestro publico parte de un estado de
espiritu inverso a éste: la sospecha de que alguien pretenda entender de algo
un poco mas que él, le pone fuera de si. [OC, Ill: 481-482].

The minority recalled by Ortega in Espafia Invertebrada (1922) is not
formed by a nobility or by an aristocracy of money. On the contrary, he
purports the necessity of constructing a minoria selecta in virtue of the

* On the relation between this intellectual elite and the general population see in
particular Haro Honrubia, 2008.
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individual’s merits. A ruling class able to be an example of virtue,
competence, knowledge and that does not impose its power but rather
is able to conquest and attract the masses. The concepts presented by
Ortega in this text have frequently been interpreted as the expression of
a political thought on the border between an authoritative democracy
and a form of conservatism [Achiri, 2012]. However, the aristocracy of
spirit described in his writings reveals a completely different aim®
Indeed, he repeatedly speaks about the construction of a “new-man”
during this period, using a well-imposed rhetorical expression of those
times®. However, when talking about this new man he never refers to a
new political leader, but rather to the need of forming a new type of
citizen. Therefore, his form of aristocratism cannot be separated from
the concurrent attempt to promote a cultural reform of the country so to
avoid the degeneration of democracy into a pernicious anarchism.

The mass is thought by Ortega as a potentially positive political
resource but only insofar as it rationally participates in the public
debate. For this purpose, education is needed in order to train citizens to
become free and active members of a social community. For this reason,
as he put it: «es la politica quien debe adaptarse a la pedagogia, la cual
conquistara sus fines proprio y sublimes» [OC, Ill: 517]. The
construction of a ruling class constituted only the first but indispensable
phase of Ortega’s political proposal, since its very construction was
thought as the basic instrument through which it would have been
possible to forge a new form of enlightened citizenship. In fact:

En la clase intelectual reside vagamente - jmuy vagamente, es cierto! — la
Unica posibilidad de constituir una minoria selecta capaz de influir
hondamente en los destinos étnicos y dar un comienzo de nueva
organizacion a este pueblo nuestro que se deshace y atomiza dia por dia
[OC, 111: 383].

This is the reason that brought Ortega to present himself, during this
period, as a political advisor both in the newspaper El Sol, in a series of

# The aristocratism of Ortega is undeniable. As he will write in the La rebelion de
las masas: «Yo no he dicho nunca que la sociedad deba ser aristocratica, sino
mucho mas que eso. He dicho y sigo creyendo cada dia con mas enérgica
conviccion, que la sociedad humana es aristocratica siempre, quiera o no, por su
esencia misma». On this controversial aspect of Ortega’s thought see in
particular Majfud 2006.

* Indeed, the rhetoric of “newness” which spread in Europe during that period
substantially affected the thought of Ortega during the ‘20s, as proven by
Lasaga, 2013.
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articles entitled ldeas Politicas (1922) and, in particular, offering his
advice to the very King, as proved by a famous meeting organised by
the marchioness Villavieja, attended by several intellectuals®. In Ideas
Politicas he defines the role of the intellectual not only as a mere
spectator of the political debate, but rather as a person able to
determining its flux, offering a critical view that should be constantly
take into consideration. Indeed, in one of these articles he significantly
wrote that: «El intelectual un poco consciente de sus destinos, en lugar
de pedir al politico un acta, debe pedirle que le lea con mediana
atencion» [OC, Il 391].

2.2 Revista de Occidente. The birth of Ortega’s myth

The growing impact of the liberal movement on the formal
educative system also produced a relevant influence on the political
spheres, which, at that time, was still ruled by a restricted elite. Indeed,
the liberal coalition [Conjuncion Liberal] won the general election of April
29" 1923. Such coalition constituted a very fragmented group unable to
leader the country towards the path of modernisation proposed during
the electoral campaign. The real political participation of the public
opinion was still very limited [A. Yanini, 1993; Dardé Morales, 2015]. In
this context, Ortega started to take into consideration the possibility of
founding a new cultural review in order to exercise his intellectual role
both within the academia, the liberal ruling class and an emerging
public opinion. Thus the purposes expressed in Espafia invertebrada were
translated in a new cultural project: the Revista de Occidente. The first
volume was published during the summer 1923, just two months after
having shared the idea with Fernando Vela, its editorial secretary®. The
desire which brought Ortega to realise this project was that of
presenting an up-to-date vision of the European philosophical and
literary debate in order to offer to the general audience a critical
instrument to understand the present age. As he put it in 1923:

Muchas gentes comienzan a sentir la penosa impresion de ver su existencia
invadida por el caos. Y, sin embargo, un poco de claridad, otro poco de
orden y suficiente jerarquia en la informacidon les revelaria pronto el plano
de la nueva arquitectura en que la vida occidental se esta reconstruyendo.

* A chronicle of the meeting can be found in El Sol, 3-V1-1922.
* For a brief but very precise story of this review from its very foundation until
the present see in particular Marquez Padorno, 2005: 101-110.
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La Revista de Occidente quisiera ponerse al servicio de ese estado de espiritu
caracteristico de nuestra época [OC, IlI: 529].

This fortunate editorial project constituted a reference point in the
Spanish cultural scenario until the beginning of the civil war, in 1936. It
brought in the country the most relevant European debates of the time
both in the field of humanities and natural sciences, looking in
particular to the German intellectual scenario [Lemke Duque, 2014],
without dismissing the contribution of France, England and Italy.
Indeed, the majority of the Spanish population still continued to be
largely illiterate and did not have access to these texts. However, while
Ortega was fighting for his modernising ideas through an educational
reform, a new well-read and wealthier bourgeoisie was starting to take
form. This constituted the audience of the Revista that circulated in
approximately 3000 copies, included those that were intended to the
Latin American public [SAnchez Camara, 2001]. The price of each copy
was equal to 3.5 pesetas, in an epoch in which the annual salary of the
primary teachers, for instance, was comprised between 2500 and 3000
pesetas [Lopez Martin, 1986]. The success of the review is proven by the
fact that it rapidly passed from publishing three times a year to be a
monthly publication. Its fame also crossed the Spanish boarders and
had an important echo also in France and, in particular, in England
through the interest of the journal The Dial [Garbisu, 2015].

Philosophy, literature, science, aesthetics, biology... all these topics
were treated in the review which represented, as Marquez Podorno
correctly put it, the ideal complement for compensating the excessive
specialisation which characterised the university education [2015: 105].
This editorial project reveals what was Ortega’s concept of his own
mission as a university teacher and as a intellectual engaged in politics,
and of the political nature of his pedagogy during this period. Indeed,
from the 20s, Ortega thought that a comprehensive education was
indispensable to promote the formation of a cultured ruling class and
bourgeoisie aimed to comprehend and consequently rule the social
processes. In fact, this review was addressed both to the students and
the professionals, the liberal bourgeois who, after having received an
higher and university education, desired to stay informed of the main
scientific progress®. In this way the Revista constituted the realisation of
Ortega’s pedagogical aims during almost fifteen years, spreading his ideal of a
modernisation of the country through an educational reform. Through it

* For a profile of the readers of the review see in particular L6pez Campillo,
1972.
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Ortega succeeded in one of his most ambitious goal: awaken a large and
popular interest towards philosophical questions, with the aim of
shaping a well-informed citizenship. For this reason, together with the
Revista he also promoted a book collection publishing the European
classics texts of philosophy, sociology and psychology. This was
rendered possible by the collaboration with the editor Espasa Calpe and
in particular by the creation of the Biblioteca de Siglo XX, during the
period 1921-1923 [Lépez Cobo, 2013].

If we analyse the contents of the Revista it will soon emerge that
pedagogy constitutes one of its main and most recurrent topics. In
particular, the view adopted by the review was that of a comparative
study of the educational reforms which had been put into practice in
other countries. Moreover, according to the philosophical principles of
Ortega, the review tried also to assume a perspectivistic approach: that
is inquiring a same topic from different perspectives in order to
illuminate the constitutive plurality of realities and opinions. An
instance of this tendency is offered by the article by Luis de Zulueta,
entitled ¢Cdomo formar la personalidad humana? [Zulueta, 1923]. Here he
presents the debate on the role of education in the shaping of citizens
that took place in French between the minister of Poincaré government,
Ledn Bérard — supporter of a classic education — and Albert Thierry, a
socialist trade unionist and advocate of a professional education. The
conflict of opinion is described as a vibrant chronicle, aimed not at
answering to the questions formulated by the author in a dogmatic way,
but rather at offering the possibility of acquiring a better understanding
of the topic at stake to develop a critical thinking on it.

These projects developed by Ortega were not cathedrals in the
desert. On the contrary, they perfectly fit in the cultural background of
the period. Indeed, the thesis purported by Ortega were evidently due
to the ILE’s influence and, at the same time, constituted an original
contribution to its main ideas, having an ample echo on the multiple
institutions related to it. Moreover, during those years, the Madrilenian
philosopher enjoyed an incredible success. He represented a trendy icon
for a new generation of students proceeding from an emergent upper-
middle class: the so-called sefiorito satisfecho [Moreno Pestafia, 2011: 126].
This was reflected in particular in one of the most prolific cultural
institution of the time: the Residencia de Estudiantes founded by JAE in
1910¥. Indeed, one of the students of the Residencia, Rafael Méndez, in

37

For comprehending the importance of this institution, and the related
Residencia de Sefiorita, within the Spanish cultural scenario of the so-called Edad
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remembering that period of his formation and the atmosphere within
the institution, spoke about: «muchachos vestidos con sobria elegancia,
amables, racionalistas, que leian a Ortega y Gasset» [Méndez, 1987: 20].
Some of these fascinated followers of the philosopher also actively
participated into the Revista de Occidente that, in its first 15 years,
counted on the collaboration of more than 300 authors, half of whom
were Spanish®.

However, it would be erroneous to consider the Revista de Occidente
as the only liberal review which during that time operated towards a
renewal of the Spanish educative system. Indeed, it cannot be dismissed
the very important role played during this period by the Revista de
Pedagogia, created in 1922 by one of Ortega’s disciples and friends:
Lorenzo Luzuriaga Medina. This publication significantly contributed
to ameliorate the debate on the reform of the education [Nicolich, 1983
and 1992]. It did it in particular by facing the question of the importance
of humanities in all the level of the formal schooling, from the primary
school to the university [Casado Marcos de Ledn, 2011]. The purpose of
this review was: «reflejar el movimiento pedagdégico contemporéneo vy,
en la medida de sus fuerzas, contribuir a su desarrollo»®. Also this
review contributed to the fame and popularity of Ortega’s philosophy,
and in particular of his pedagogy. Indeed, the very Luis de Zulueta,
wrote in 1922 an article — that inaugurates this new review — entirely
dedicated to Ortega’s theory of education, in which he underlined that
thanks to the lessons of the Madrilenian philosopher, the most up-to-
date pedagogical notions had been recently imported in Spain [Zulueta,
1922: 5]. Within the same review also Ortega’s friend and colleague
Manuela Garcia Morente affirmed that the works of the philosopher, in
particular the essays included in EIl Espectador, contained a very
interesting pedagogical thought, a quite comprehensive theory of

de Plata see in particular Ribagorda, 2009 — in particular pp. 173-257; and
Ribagorda 2011.

*® Among the most active collaborators, a part from the very Ortega, is
important to underline the presence of some of the most influential intellectuals
who continued to have a determinant role in the Spanish cultural policy of the
country. They constituted also in the following decades the core of Ortega’s
intellectual circle, and developed their intellectual career also independently
from their master in the following years. They are in particular Fernando Vela,
who published 55 articles, Antonio Marichalar (54), Gomez de la Serna (33),
Garcia Morente (20), Garcia Gomez (17), José Antonio Maravall (16), Gregorio
Marafion, Xavier Zubiri, Ledesma Ramos, Julidn Marias, Pérez de Ayala, José
Sacristan.

* Revista de Pedagogia, 1, Enero 1922,

66



education. He appreciated in particular the fact that his contribution to
pedagogy was strictly related to a vaster philosophical debate, aimed at
promoting the development of the humanity of every and each single
individual [Garcia Morente, 1922a; 1922b]. The basic ground of Ortega’s
pedagogy was constituted, to Morente, by his theory of vital reason. A
theory that advocated for the full development of one’s own personality
through a practical inquiry into the intimate motivations of his actions
and decisions.

To summarise, during the ‘20s Ortega developed an overall theory
of education which overcame his previous theorisations that had quite
exclusively concerned the need of bringing about an effective political
education and socialisation of the masses. Indeed, he started focusing
also on the anthropological premises of his educative thinking.
Moreover, all his theses found a very favourable ground in which they
flourished during this period, also thanks to a capillary propagation of his ideas
through all the possible media of the time: newspapers, cultural reviews,
journals, schools, university and, moreover, politics. He represented without
any doubt a popular intellectual icon during that decade. His influence
spread through all the discipline and his figure acquired a symbolic
status which rendered him a catalyst for a cultural renovation that
involved the whole Spanish cultural and political elite.

2.3 Ortega’s university teaching (1921-1922)

Both of the articles respectively written by Zulueta and Garcia
Morente in 1922 for the recently founded Revista de Pedagogia underlined
the innovativeness of Ortega’s university lessons and their importance
in relation to the development of a comprehensive theory of education.
For this reason — after having analysed Ortega’s pedagogy as exposed in
the articles he wrote for a larger audience and their warm reception
within the academic scenario — let’s now consider to what extent his
university lessons directly dealt with pedagogical issues and how he
perceived his role as a philosopher within the academia. For these
purposes it is important to consider the course he realised during the
academic year 1921-1922, whose main themes later appeared in a book
published in 1923 and entitled El tema del nuestro tiempo®.

“ For realising these analyses they have been taken into consideration both the
notes used by Ortega for developing his classes and the book which sprang
from them. The notes have been recently published in his complete works
Lecciones del Curso Universitario 1921-1922, in OC, VII, pp. 767-797
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In the first chapter of this book Ortega offers a clear instance of the
way in which he interpreted his role as a university teacher. His aim
was that of contributing to the formation of a new generation of
students and intellectuals willing to contribute not only to the
development of the academic scientific production but also, and
foremost, to create and influence the public opinion. He wanted to build
within the faculty of philosophy a «minoria de corazones de
vanguardia» characterised by a «filosofia beligerante, que aspira a
destruir el pasado mediante su radical superacion» [OC, Ill: 562]. The
real philosopher and intellectual was conceived as a person of great
talent and scrupulous methodology who would have converted him in
a «individualidad egregia que consiste, precisamente, en una actuacion
omnimoda sobre la masa» [OC, Ill: 563]. Indeed, Ortega thought that
the political history of a country proceeded with a discontinuous
rhythm given by the alternation between phases of creation,
establishment and crisis of intellectual generations. Each of these
generations was conceived as responsible for the creation of an overall
system of ideas, social, political and educative institutions that
responded to the needs of the population within a limited period of
time by creating an hegemonic cultural perspective. Within this general
theoretical framework Ortega reproached the absence of such
generation at the time of speaking and for this reason he conceived his
university lessons as having a precise aim. His teaching: «aspira [...] tal
vez sin lograrlo, a cumplir con toda pulcritud el imperativo historico de
nuestra generacion» [OC, Ill; 567], which consisted in a paradigmatic
change of the Spanish intellectual and institutional scenario.

He considered his professorship as a political tribune, and he
defined a very ambitious plane, that of: «buscar una rigorosa y amplia
orientacion en los rumbos de la historia» [Ibidem]. This would have been
realised through a philosophical investigation of the new tendencies of
the mass society, a meditation on the structure of the public life with the
aim of constructing an elitist ruling class able of comprehending,
explicating and regulating it:

La politica es gravitacion de unas masas sobre otras. Ahora bien; para que
una modificacion de los senos histéricos llegue a la masa, tiene que haber
influido en la minoria selecta. Pero los miembros de ésta son de dos clases:
el hombre de accion y el hombre de contemplacion. No es dudoso que las
nuevas tendencias, todavia germinante y débiles, seran percibidas primero
por los temperamentos contemplativos que por los activos. La urgencia del
momento impide al hombre de accién sentir las vagas brisas iniciales que,
por el pronto, no pueden henchir su practico velamen. [...] La materia
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delicadisima de la ciencia es sensible a las menores trepidaciones de la
vitalidad, y puede servir para registrar ahora con tenues signos lo que
andando los afios se vera proyectado gigantescamente sobre el escenario de
la vida publica [OC, IlI: 570-571].

Starting from these premises he argues in favour of a “reform of the
intellect”. Thus, the epistemological inquiry he develops in the first part
of this course is very strictly bound to his political call for a reform of
culture and therefore of the teaching methodology. His critiques
towards a dogmatic and abstract teaching and his defence of a more
personalised instruction were directed towards a precise target: the
building of a new form of intellectuality able to speak to an ample
audience and to have a relevant political influence through his soft
intellectual power. This constant Ortega’s worry is reflected in his very
theory of knowledge in which, talking about the formation of cultural
paradigms, he argues that:

No basta, por ejemplo, que una idea cientifica o politica parezca por razones
geométicas verdadera para que debamos sustentarla. Es preciso que,
ademas, suscite en nosostros una fe plenaria y sin reserva alguna. Cuando
esto no ocurre, nuestro deber es distanciarnos de aquélla y modificarla
cuanto sea necesario para que ajuste rigorosamente con nuestra organica
exigencia [OC, Ill: 585-586].

As a result, his philosophical account implies at least two important
consequences concerning the role he assigned to the intellectuals in
society. Firstly, since every scientific idea is fundamentally linked to the
most urgent questions concerning the concrete biological, political and
intellectual life of individuals, this implies that the philosophical activity
should always consist in an analysis of the present that pays attention to
these concrete aspects. Secondly, given the significance of an ample and
diffuse acceptance of the cultural paradigm brought about by this
activity, Ortega supports the idea of the intellectual engaged in politics
and able to communicate his ideas to the mass. This is not considered by
the philosopher as an homogenous group, but rather as a discrete sum
of potentially reasonable individuals. The intellectual has the duty to
talk to this conjunct of individuals trying to rationally persuade them of
the correctness and utility of the system of ideas purported by him and
his generation.

For this reason his pedagogy is grounded on the principle of the
personalisation of teaching, given the importance he assigned to the
individual comprehension as the main pillar of the educative process:
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«la verdad integral s6lo se obtiene articulando lo que el préjimo ve con
lo que yo veo; y asi sucesivamente» [OC, Ill: 616]. This thesis constituted
the core of his pedagogy as expressed in his university lessons during
that period. In this way he connected the general culture purported by a
generation to the individual dimension of a liberal education: «El
“sentido teorético” de un juicio es, pues, algo objetivo a que se llega por
medio del acto de juzgar, que es una actividad del sujeto» [OC, VII:
792]. This constitutes the kernel of the cultural liberalism purported by
Ortega’s theory of education which ends up by promoting the political
participation of every and each individual®.

So, his university teaching shared the same basic traits of his popular
writings. He did not think to the academia as the place for building a
neutral and objective science, at least as far as humanities were
concerned. On the contrary, he conceived it as a social institution which
should have been responsible of a political and historical change within
the Spanish culture and society. This radical change had to be realised
through a rational reform rendered possible by the educative process,
not through a revolution. This is what he underlined also in a short text
he added to El tema de nuestro tiempo, El ocaso de las revoluciones (1923).
Ortega condemned both the irrational and violent forms of political
revolution and those characterised by an excessively utopian and
rationalistic vision. Indeed, given his cultural liberalism, he conceived
every effective political movement as a concrete manifestation of an
idea, of an original and creative thinking. As he put it:

Todo el mundo estard de acuerdo en reconocer que las revoluciones no son
en esencia otra cosa que radicalismo politico. Pero tal vez no todo el mundo
advierte el verdadero sentido de esta formula. [...] No se es radical en politica
porqué se sea radical en politica, sino porque antes se es radical en el
pensamiento [OC, IlI: 626].

The basic difference from an utopian revolution and an effective
reform plane would lie on the different degree of concreteness in
relation to the vital needs of the citizens involved in it. He thought that
the decade of the 20s would have been unable to produce an authentic

“ As written by Valero Lumberas, 2013: 52-53: «Esta dualidad y el énfasis de
herencia claramente institucionista, en la dimensién pedagdgica de la politica de
construccion de un hombre interior, de una personalidad moralmente sélida
que se proyectase al exterior en una tarea comun, seria un rayo permanente del
liberalismo cultural orteguiano, sin cuya consideracion se corre el riesco de mal
interpretar la dimension politica de la obra del filosofo».
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revolution since he was sure that the failure of the utopian revolution of
the past century would have produced a transitional epoch
characterised by a revitalisation of traditionalism and conservatism.
During such a period the political consensus would have been based on
an unquestioned faith in the social norms rather than on a rational
comprehension of these same social norms®. This was, according to
Ortega, what was happening in Spain during that period in which the
old-regime still remained in power:

El caso de Espafia es bien claro: se han dado y se dan extremadamente en
nuestro pais todos los otros factores que se suelen considerar decisivos para
que la revolucién explote. Sin embargo, no ha habido propiamente espiritu
revolucionario. Nuestra inteligencia étnica ha sido siempre una funcién
atrofiada que no ha tenido un normal desarrollo [OC, Il1: 636].

However he conceived these periods as transitional and as
essentially anti-intellectualist epochs. Indeed, the intellectual should
always aim at enhancing in the population a rational and not superstitious
comprehension of reality. This was due to the fact that: «El fildsofo, el
intelectual, anda siempre entre los bastidores revolucionarios. Sea dicho
en su honor. Es él el profesional de la razén puray cumple con su deber
hallandose en la brecha antitradicionalista» [OC, Ill;: 637]. Thus, Ortega
also in his university lessons supported the idea of the intellectual as
engaged in the political debate, not as a mere politi